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This paper involves creating a SJ’Ste";
that provides parents with tools anda
information to help children learn fl‘0.m
television. Children who converse with
their parents during television viewing
are better able to evaluate and make
sense of content. This research
describes a system, called the parent
trap, which sends messages to model
dialogues that promote more fragment
and  longer  conversations, which
include inquiry and explanation. This
paper suggests ways television shows
can be authorized with additional,
digital information to help  parents

Iem:n Strategies for conversing with
their children,
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content. Several cducationa] programs
also provide teachers guides with lesson
plans, ideas for classroom activiliesk as
additional resources to guidc;
instruction. These guides help tcacheré
generate curriculum that extends the
content of a ftelevision program
children’s science and mathematicé
series, for example teachers have activity
guide, which describes how to help
children understand basic concepts in
Science (Latinone, 2008). It also
provides information on scientific
resources as well as instructions for
activities and related science challenges
that children can participate in. In
conjunction with teaching strategies,
these guides can help educators use
television as instructional tools in
classrooms helping parents understand
the strategies that classroom teacher’s
use that might also transform television
into learning tools in homes. In home,
viewi.ig television can entertain children
and excite curiosity about the whole

world around them. Alabi (2004)
believes that it can also help childyen
learn important information,  skills,

values and behaviour.

For example watching Tale’s by
moonlight, work it out, Tom and J erry,
sesame street and others imaginative
play, while television will teach basic
facts or behaviors, mediation during
viewing by a knowledgeable adult that
can influence critical skills, such as
comprehension and reflection of content
(Alabi, 2004). For instance, there are
some programmes that when both
mother and children watch together,
children understand better like Tale’s by
Moonlight and Sesame street
programme. The prompting and
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guidance that parents offer can lead
children to think outside the pfogram
content, to understand how the
knowledge can be applied to the
situation. The types of conversations that
parents and children engage in around
television are often more descriptive
than explanatory, they describe an
opinion about the show, such as “that
was good”, or “why are we watching this

nonsense?” (Alabi, 2004) A more
explanatory comment would involve
reflecting on the content of the

programme. For example, when a child
says, “I” learned today that you can
count the rings on a tree to tell its age”
The response “That nice”. effectively
ends the conversation, but in contrast, a
response such as, “How do scientists
know that? Let’s think about how they
figured that out,” invites further
discussion and exploration. These types
of conversation treat television as a
source of learning materials that must be
supplemented with some sort of
meditation or intervention by parents.
To promote interaction

explanatory dialogues parents should
help understand how to structure
conversations by giving them ' better
insight into the content of a television
program. As parents try to .model
question asking and problem posing
strategies that they can use for other
shows and life in general, parents and
children can start to ask questions about
its specific issues presented - in a
television  programs and  generate
explanation for how and why events
occur in the world. Parents who are
provided  with information  about
programme and about how to ask
questions that encourage inquiry and

and
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exploration may have greater success in
initiating dialogues with their children

around television content.
To generate information about

content,  this  paper  developed
frameworks for television producers that
make their tacit assumptions underlying
programme  decision  explicit.  The
frameworks are built around the main
issues of a program, alternative issues,
that may not have represented, and
questions that might arise from the
issues and alternatives. Three elements
make up the design rationale of a
television program which describes, how
and why a show is meant to be
educational. Design rationale is a
methodology for articulating decisions
behind engineering artifacts (Lee and
Lai,1991; Maclean, 2001; Moran and
Carroll, 2000). These rationales place
emphasis on the process of creating a
building, computer  program,  or
graphical interface, recognizing that the
decision process can be used by others to
learn about the ultimate product. In this
paper features such g Justification
generated ‘from these methodologies s to
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simple evaluations of programs and
becoming descriptive and explanatory
commentaries. By giving producers on
Ontology of Pedagogical features and
ways to justify their use, producers
should have critical thinking of the
reflection on their programming
decision with respect to educational
concerns. The hypothesis is that explicit
guidelines will assist producers in
deeper reflections about

their own

conception of learning as they create

educational content. Justifying the
educational quality of children’s
programming might also convince

parents of a program’s quality and
increase the viewing audience. Parents
might be able to help their children
learn if they are given the proper

guidelines and  scaffolding tools
(Gleason and Schauble 2000).
During  television  viewing,

Parents play a more beneficial
role in their children. Digital
justifications for television also
provide new opportunities 10
children. Justification elements
can be shown to children before,
during and after broadcasting to
help them question the contents
for themselves. Guided
questioning during the program
can assist viewers in developing
inquiring  skills  around  the
content. Information from design
rationales can also be used to
generate  ideas for  related
activities in children’s local
communities. This paper also
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deals with the existing program
content on NTA so that it relics
less on information transfer and
more on engaging children in
inquiring and problem solving.

It was further agreed that
informal  learning  activities
around television can  be

increased by helping -children
learn more as the watches the
television from an educational

reform movements such as
inquiring learning and teaching.
This paper has also

discussed/explained the system
that was built to encode digital
information  into  tel¢vision
programs with this system called
the parent trap. Producers of
children’s television  and
information should justify the
content of their programmes and
what type of questions will best

guide content developers in
justifying educational television
content. '
Enhancing Edueational Television
The parent trap describes how the

system delivers information to parents
about the television show that their child
is watching and how producers can use
the system to annotate television
programs. With the parents’ trap,
producers can enable content cllesigns
into a television program and make them
accessible to teachers, parents, and
children. As a result, parents get
additional information about a television
program that may help them guide
conversations with their children. This
additional information can be localized
to their communities and might also
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sugaest nearby places to'visn that léi?y
lnte the show they have just watched to
roafe nt. In short, the
what they have leam'. .
system tries to help children 162.11’11 from
télevision modeling conversation and
question-asking strategies for parents
and providing content developfnenl
ouidelines for producers. Educational
television is defined as “programming
that furthers the positive development of
children between the ages of 1-16years
including the child’s
intellectual/cognitive or social/emotional
needs. (Alabi, 2004).
Jordan (1998), Jordan and Woodward
(1997) Schmitt, (1999) in their work
outline four criteria for evaluating the
stength of  children’s  educational
programs in these ways:
L. Lesson clarity: Is the lesson
clegrly laid out so that the target
audience can easily comprehend

it? Is the message explicitly
conveyed?
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.informat'iOI'l, parents can play a large role
3n mc?dlatmg television viewing and
mvolv'mg thel'r children whom will assist
them 1n learmr}g that will have positive
effect§ on achievement and motivation
(Alabi, 2004). To take advantage of
these effects we can  model
conversations between parents and
children around television viewing.
However, we must recognize that one
issue for children’s television is not
scheduling, but whether the proper
educational interventions are being used
with television. These interventions can
be improved by remembering that
television is a social medium. If we can
influence parent/child communicating
then perhaps television can become a
more powerful tool for learning.
Conclusion

This paper gives information to parents
helping their children learn about the
pedagogical content and structure of the
program their children watch.  This
research has models inquiring strategies
so that parents can initiate dial(_)gues
with their children around television,
transforming the television from m§1€
passive learning medium into an active
learning  experience.  The type of
interactions that occur as & result of thelr
infeictions®will hopefully *encourage
parents to co-view other programs With
their children, using the pedagogical
strategies modeled in the parent t.raps,
some of which apply 1© Class?.OOI]}
teaching methods as other edl‘ca“(:.nan
techniques to tClCViSiOI.l. Since qut?S 1010
asking benefits learning we 1y

- - -<f
structure the tools .towalds inquiry,
modeling question asking an

d answering
technique. To generate inquiry bas¢
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information for parents, television
producers are given guidelines @ which
ask them to describe why content
decisions are made and how alternative
viewpoints can be presented. - These
guidelines hold producers accountable
for the educational quality of their
programs by asking them to explicitly
describe and justify the lessons and
pedagogical methods they use to create
content.
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