CHAPTER THIRTEEN

STRATEGIES FOR EFFECTIVE UTILIZATION OF PEER TUTORING IN
THE CLASSROOM
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Objectives

Atthe end of this chapter, you should be able to:

Define peer tutoring

Discuss the different types of peer tutoring

State the advantages of peer tutoring

State the disadvantages of peer tutoring

Explain the strategies for using peer tutoring in the classroom
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Introduction

Peer tutoring is a strategy that is used in teaching and learning. Peer learning is not a single, un-
differential educational strategy. It comprises a comprehensive range of activities through which
students learn. In peer-tutoring, students work together in groups to practice an activity or skills
and provide cach other with immediate response.  Peer tutoring usually leads to better
understanding of academic concepts but it is more fruitful when students that have different
abilities level work together (Kunsch & Sood, 2007). Through this strategy, students can leamn to
a great extent by claborating their views to others and as a result of this different view, students
can understand a concept and learn better. It creates opportunity for the students to learn from one
another by using their talents and it make students to practice and participate in many activities
(students-centered) than the traditional teaching that only makes students to be passive in the
classroom (teacher-centered).

This learning strategy is very effective for learning especially at a time when school resources are
insufficient and the demand of staff is higher. Peer tutoring has a mutual benefits and it involves
sharing of knowledge, experiences and ideas among the participants. Bruner viewed human
beings as information processor, thinker and creator of ideas, with cognitive developments
through the interaction and exploitation of the environment. Bruner assumed that learning is
cffective when students are given the opportunity to realize facts by themselves. (Ekwueme &
Umoinyang, 2005). Pcer-led guided inquiry is a method of enhancing problem solving skills that
institute reform combining peer-led team learning with inquiry approach. This involves leaming
activities, designed to include peer and instructor discussion towards increasing students'
interactive engagement and leaming (Parr & Edward, 2004).

Definition of Peer Tutoring

Peer tutoring has been defined variously by different authors. According to Prezler, et al, (2007),
peer tutoring is a systematic, peer-mediated teaching strategy or approach that involves students
learning from ecach other in a way which is equally beneficial, and sharing knowledge,
proficiencies, ideas among students, Prpric and Hadgrafl, (2009) described Peer tutoring as a
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Clross-.n\gc Pee r-Tutoring (CA PT): In this type of peer-tutoring, older students are often paired
with younger students to teach or review a skill. The older students serve as tutors and the

ylf_lmgcr ?ludcnl as the tutee. Both the younger and the older students can have similar or different
skilllevels.

Reciproeal Peer-Tutoring (RPT): In this Lype of peer-tutoring, two or more students act as the
tutor and the remaining act as the tutee during each session with equitable time in each role,
Higher performing students are often paired with lower performing students. Both group and
individual rewards may be made to motivate and maximize leamning,

Class Wide Peer-Tutoring (CWPT): This involves dividing the entire class into two groups of
two or five students with different capabilities. These students act as tutors, tutees or both tutors
and tutces. According to Hockings, De hngcl_i:_a and Frey, (E{IGB),.CWP‘T involves ‘highly
structured procedure, direct rehearsal compelitive terms and posting of scores while }hc
procedure and o routine in CWPT remains the same, students pairing or grouping may change
weekly orbi-weekly.
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The following are the major disadvantages of peer-tutoring: ,

Individual may notlearn ns much because (utors are not as experienced as the teacher

2. Ttdoes not promote positive relationship between students and teacher if they are only
working with other students,

3. Therecould be luck of social developmentifstudents work with the same person every day,

4. Tutors must meet certain eriteria to be appointed, meaning some students could miss out,

5. Students may go off task as they are working with their friends

6. Students who are normally the leaders within the groups may take charge too much,
meaning others do not get o chance to take part in the teaching side,

7. Itmuokes students who itors others to develop a senseofpride and sclf-worth knowing, they
are capable ol making o positive difference in the lives of other students (tutee) than the
teacher,

8. . Itmakes thelazy teachers to become more reluctant by leaving the whole work for students.

—
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Strategics for Peer Tutoring in the classroom
There are different strategics that can be used when planning a peer learning exercise for
students. Teachers should consider and vuse the stralegies that best suit them. The [hilowiiu; are
the major strategies lor using peer tutoring in the classroom: '
1. Use Think-Pair-Share Activities
This activity presents three Iussun-prnucssing_ experiences (o stude
them to work individually, and allowing them 1o work Wil.h )
strategy's name implics, ask students (o (hink about a giy
question by themselves, Sm_:nml. pair wtors and (e
findings. Tutees and ttors focus on expanding the
questions and answers whichcan finally lead the

nts namely; allowing

alutororatutee, First, as 't.w
en lopic or answer a specilic
1ees together (o discuss results and
irideas, and thirdly, open a floor for
Mo reliable answers,
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how 1o give it. Sometimes Spe?‘or pecr teaching, meaning you should instruct students

i "~ INES, Students will give the correct answers and sometimes they will

e (Ve answers. The difference between the two is that, correct answers help tutees

revise their a '

revised nswers. When they make mistakes, tutors can explain what went wrong and
ctermine orreveal how to get correct answers

L
.

Allow Students to Take Turns Teaching

Combining mixed-ability students (class) can make the low students to be passive in the
classroom, this is because the higher class will want to be the tutor and the low students'
tutee, whereas having same-ability students work together adds variety to your peer
teaching approach. This is called Reciprocal Peer Tutoring (RPT). Itis one of the types of

peer tutoring which was explained earlier. Students can give each other praise and
feedback when chances present themselves.

6. Partnerwith Another Class

You can also avoid dividing your students by working with an older or younger class, that
is, those who are not their classmates. This is called cross-age peer tutoring. 1f your
class is the higher grade, let them group themselves and be focused on their tutoring
skills. [f you teach the lower grade, let them not also merge with the higher grade. This is
an advantageous way of motivating, encouraging and making each group to be interested
in tutoring.

1. Focus on Active Learning
Exercises should constantly allow for active leamning. After all, peer tutoring
fundamentally relies upon communication and relationship between students. This
means that exercises should indeed present chances for s._tudems to categorize issues, ask
questions and describe what they understand about a particular concept.

;ﬁ%ﬂf,',ﬂf,ﬁgnl peer tutoring is a two-way process which benefits b‘mh the tutor and the tutee. Itis
an effective strategy for students to learn from cach other academically and also help students to
develop their communication skills and relationship. Through organized and effective peer
tutoring, the students can enrich their confidence level and be self-motivated and self-reliance.
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