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?}t;):trstudy determined the stakeholder’;
perception on quality implementation of
Technical Vocational Education and Training
(IVET) in Niger State, Nigeria. Two research
questions guided the study and two null
hypotheses were tested at 0.05 level of
significance. A descriptive survey research
design was employed for the study. A total
population of 199 respondents comprising of 56
Administrators (Principals, Vice Principals and
Heads of Departments) and 143 Teachers of all
the trades in technical colleges were used for the
study. A 25-items structured questionnaire
developed by the researcher and validated by
three experts in technical education was used for
the data collected for the study. The data collected
Jrom the pilot testing was analyzed to establish
reliability coefficient of 0.88 for the instrument
using Cronbach Alpha statistic. Mean and
Z’;’I’;‘lﬁlrjd ;ieviation were the statistical tools
4 ings am?) ;ma%ze the data for the study. The
el ffi ((;ie ers.revealed that: There are no

nt infrastructures for quality

implementatio
n of TV.
Consumable f TVET, there are no

o S for effective implementation of
»Here is no enough illustrative textboolk for

E

quality implementation of TVET in technical
colleges in Niger State and both management
staff and teachers are committed to ensure quality
implementation of TVET in technical colleges in
Niger State. Based on these findings, it was
recommended that in order to ensure qualitative
implementation of TVET government should
provide the necessary facilities for nation
development and also stakeholders should
continue to give support to quality
implementation of TVET in technical colleges in
Niger State.

Keywords: Stakeholder, Perception, Quality

Implementation, Technical Vocational Education
and Training

Introduction

Quality Technical Vocational Educational and
Training (TVET) is necessary not only for an
individual but also for a country's development
and economic growth. TVET is a type of
education that focuses on skills acquisition in
order to transform individual to become self-
reliance through impacting qualitative skills aqd
knowledge. The Federal Republic of Nigeria
(FRN, 2014) defined TVET as a broad term that ;;
referring to those areas of educational
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experiences which encompasses, the general
education components and the inclusion of
engineering, technologies and sciences related
subjects as well as acquiring of the practical
skills, knowledge, attitudes, and understanding
relating to different types of career professions in
various field of socio-economic life.

Technical Vocational Educational and Training is
asolution to prevailing national challenges facing
the socio-economic condition and a major key for
sustainable development. United Nations
Educational, Scientific and Cultural Organisation
(UNESCO) in their Sustainable Development
Goals report of 2016-2030 in Khalid, Ali and
Makhbul (2019) recognized TVET as strategy for
the development of sustainable societies and
economies, promoting social mobility through
lifelong learning, access and equity and
eradicating unemployment for sustainable
development. Wasiu and Tolulope (2022)
corroborate that TVET is necessary for
sustainable development by empowering
individuals, enterprises, organisations and
communities to promote inclusive and
sustainable economic growth, social equity and
environmental sustainability. The quality of
implementation of TVET in technical institutions
has been the issue of a great concern.

Quality of implementation is necessary, the
importance given to quality in every human
endeavour has increased and quality has become
a strategic tool. Quality can be defined as the
competence level of a good or service (Ucar &
Levent, 2017). The level of competence of
technical college graduates 1s determined by the
existence of certain characteristics such as ability
to be self-reliance through enterprising (Kagara,
Ibrahim & Kareem, 2020). Green (1994) opined
that quality expresses effectiveness in achieving
institutional goals and emphasizes the need for
high quality institutional structures to have a clear
vision and to know very well how institutional
goals can be achieved. Quality implementation of
TVET in technical colleges in this study is a
process related to the degree to which trainee
maximum needs are met by the provisions and
utilization of all required input facilities as well as
a process in which the trainees are produced
economically to be self reliance. No any TVET
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trainine can take place without the contribution of
stakeholders who oversees and execute it
effectively.

Stakeholders are all direct and indirect
participants in an educationul‘syslcm, ’fncluding
policy makers and members of the public, schog)
administrators, technical teachers who have
vested interest in its functioning and outcomes
(Recently, it was established that educational
provision is the responsibility of all stakeholders
(Kufi, 2013; Takyi, Emmanuel & Yussif, 2013),
and that stakeholders could play substantial roles
in influencing the attainment of TVET quality by
promoting the need for its effectiveness
(Adebayo, 2013). Stakeholders could influence
the efficiency of procedures for quality
enhancement and improve the quality of
decision-making, thereby improving the quality
of the educational system overall (Mualuko,
Mukasa & Judy, 2009; Kamba, 2010).
Stakeholder involvement is capable of
influencing quality implementation of policies as
well as the attainment of positive educational
outcomes. The National Policy on Education
guaranteed stakeholder participation with a view
to eliminating overlaps, and to sustain and
achieve synergy among diverse stakeholder
groups (FGN, 2014). Even though there are many
stakeholders whose role are capable of bringing
significant changes in the development of the
Nigerian educational system, this study focuses

only on the technical colleges' administrators and
teachers.

Technical colleges' administrators are one of the

major stakeholders for the implementation of

TVET with an interest in the delivering of
intended results and maintaining the viability of
the school's services. They influence programme

of activities and services offered by a college.
Technical Teachers are also one of the important
plllgrs in the education sector for without them the
society would not be able to function as a global
competitor. Technical Teachers are fundamental
contributors to student achievement; they also
steer the learning environment (Sacilotto-
Vasylenko, 2013; Harford, 2010). However, in
order to reap the benefits of obtaining quality
TVET there is the need to have effective technical
teachers who are always ready to deliver
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/N’&'Gmfia, 2010). As stakeholders,

(;\*Icﬂl,“,ll teachers are expected to possess
tcchn':“C professional and requisite knowledge
udcqw/i“ enable them lead the students in
that \Ttion Ricento and Honberger (1996) noted
inStrU:c’wl'lel.S are central in both policy
that 111;1'0“ and implementation processes. As
forrlnlﬂ;eir involvement in policy decisions and
guc: mentation can play a great role towards
imp e‘n the quality of TVET. Hence the need for
ensm;ildgy therefore, is to examine stakeholder's
ﬂfr;ptiéns on quality implementation of

rechnical vocational education and training in
e 5 i oh e Lt
cchnical colleges in Niger State, Nigeria

Theoretical Framework o b
TVET unlike general education is a specialized

e of education intended to empower lean?ers
through the development of their technical skills,
cognitive comprehensi'ons.~ human abilities,
sttitudes and work habits in order to prepare
jearners sufficiently for the world ot‘ work or
position them practically for self-reliant after
completion of the training (kagara et al, 2020).
Considering the importance of TYE\T to national
development, it has attracted different names
such as Technical Education (TE), Vpcat1011a1
Training (VT), Vocational Educatlon'and
Training (VTE), Technical and Vocatlopal
Education and Training, Occupational Education
(OE), Apprenticeship Training (AT), and Career
and Technical Education (CTE) in education
research literature (Ladipo et al., 2013).' A
qualitative TVET curriculum implementation
prospect is to eradicate poverty, creation job
opportunity, sustainable development and
actualisation of the Transformation Agenda
(Oweh, 2013; Ladipo, Akhuemonkhan & Raimi,
2013).

The philosophy of TVET is, it is misconstrued by
different people in the society. The parents and
wards view vocational education as a form of
education designed for drop-outs and those found
to be less intelligent (Ladipo et al, 2013). TVET
(0 some Nigerians is a low quality education
su1tablg= for the less privileged students or second
class citizens (Okolocha, 2012). According to

0du (2011), the issuc of negative perception of
1S not limited to parents and ordinary

Nigerians, the policy makers are equally not

lmmqnc from Negative .
JOYC© y - /¢ ’
vocational educatjo The "Mpression
s . - 1
pelicepl.lon of TVET is { r]n, 0
estimation of TVET iy, il cefold: Joy
!mbalance in TVET
Inadequate human, (;lliun, and
resources fi . and financi
] lor TV_ET Institutiong H‘“&\a\
plained the meaning of TVET and jts aro
economic imp and its socio.

acts on the society, j
. S0CIety, imp| afs
of TVET ensure qQuality assurance P

materia]

Therefore,

quality assuran
ce
performance refers to

measu i
authorities for assessirncgS tlcllg S;)ge?ff)?—mby \the
educational institutions with a view to ::u 'Of
that‘ the learning outcomes meet the needs oSfu rml
society (Onyesom and Ashibogwu, 2013) lfric :
another viewpoint, quality assurance réfers Itn
established procedures, processes and standar((;
systems that support and ensure effective delive
of educational services (Kontio, 2012). Besides
within the policy circles, quality assurancé
represents a potent tool which enables policy
makers to determine national educational needs,
to assess new approaches to resolving issues, and
to evaluate the effectiveness of policies and
strategies (Okolocha, 2012.) From the foregoing,
an effective quality assurance should focus on
critical elements such as access/participation,

implementation, funding, relevance and quality
of TVET (King, 2011).

To ensure that quality and standards are
maintained different nations and TVET
institutions do have in place quality assurance
mechanisms that suite their socio-economic and
educational aspirations. For instance, the United
States of America employed the accreditation
systems as quality assurance mechanism at
regional, national and specialized levels for
effective monitoring and coordination of
educational services. Whereas, Australia created
a full-fledged quality assurance unit called
Australian Universities Quality Agency to ensure
effective quality control of educational services
in both lower and higher level of education.

Purpose of the Study

The purpose of the stud.y
stakeholder's perceptio
implementation of TVET in tec

is to determ_’me
ns on quality
hnical colleges I
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wchniu‘l teachers are expected to possess

dequate prol‘cssional and requisite knowledge
that will enable them lead the students in
instruction. Ricento and Honbeyger (1996) noted
(hat teachers are central i1n both policy
formulation and implementation processes. As
their involvement in policy decisions and
Lentation can play a great role towards
he quality of TVET. Hence the need for
the study, therefore, is to examine stakeholder's
pcrccptions on quality implementation of
technical vocational education and training in
rechnical colleges in Niger State, Nigeria
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Theoretical Framework

TVET unlike general education is a specialized
type of education intended to empower learners
through the development of their technical skills,
cognitive comprehensions, human abilities,
attitudes and work habits in order to prepare
learners sufficiently for the world of work or
position them practically for self-reliant after
completion of the training (kagara et al, 2020).
Considering the importance of TVET to national
development, it has attracted different names
such as Technical Education (TE), Vocational
Training (VT), Vocational Education and
Training (VTE), Technical and Vocational
Education and Training, Occupational Education
(OE); Apprenticeship Training (AT), and Career
and Technical Education (CTE) in education
research literature (Ladipo et 2l A0 A
qualitative TVET curriculum impleme.ntatﬁon
prospect is to eradicate poverty, creation job
opportunity, sustainable develo_pment and
actualisation of the Transformation Agenda
(Oweh, 2013; Ladipo, Akhuemonkhan & Raimi,
2013).

VET is, it is misconstrued by
different people in the society. The parents and
wards view vocational education as a form of
education desi gned for drop-outs and those found
to be less intelligent (Ladipo et al, 2013). TVET
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Therefore, quality assurance refers tg
pcrfor'n.lance measures designed by the
authorities for assessing the performance of
educational institutions with a view to ensuring
that. the learning outcomes meet the needs of each
society (Onyesom and Ashibogwu, 2013). From
another viewpoint, quality assurance refers to
established procedures, processes and standard
systems that support and ensure effective delivery
of educational services (Kontio, 2012). Besides,
within the policy circles, quality assurance
represents a potent tool which enables policy
makers to determine national educational needs,
to assess new approaches to resolving issues, and
to evaluate the effectiveness of policies and
strategies (Okolocha, 2012.) From the foregoing,
an effective quality assurance should focus on
critical elements such as access/participation,
implementation, funding, relevance and quality

of TVET (King, 2011).

To ensure that quality and standards are

maintained different nations and TVET

institutions do have in place quality assurance

mechanisms that suite their socio-economic and

educational aspirations. For instance, the United
States of America employed the accreditation
systems as quality assurance mechanism  at
regional, national and specialized levels for
effective monitoring and coordination of
educational services. Whereas, Australia created
a full-fledged quality assurance unit called
Australian Universities Quality Agency to ensure
effective quality control of educational services
in both lower and higher level of education.

Purpose of the Study

The purpose of the study is to determine
stakeholder's perceptions on quality
implementation of TVET in technical colleges in
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Niger State, Nji
Fhe study are to:
1.

geria. The specific objectives of

vestigate stakeholder's perception on
available facilities for quality
implementation of TVET in technical
colleges in Niger State

determine stakeholder's perception on
their attitude towards quality
implementation of TVET in technical
colleges in Niger State

i

Research Questions

The following research questions were raised to

guided the study

1 What is the stakeholder's perception on
available facilities for quality
implementation of TVET in technical
colleges in Niger State?

2 What is the stakeholder's perception on
their attitude towards quality
implementation of TVET in technical
colleges in Niger State?

Hypotheses

The following null hypotheses were formulated
and tested at 0.05 level of significance:

H,l: There is no significant difference in the
mean responses of Technical Colleges
Administrators and teachers as regards the
stakeholder's perception on available facilities for
quality implementation of TVET in technical
colleges

H,2: There is no significant difference in the
mean responses of Technical Colleges
Administrators and teachers as regards the
stakeholders' perception on their attitude

towards quality implementation of TVET in
technical colleges

Methodology

A descriptive survey research design was
employed for the study. The study was conducted
in all the six technical colleges own by Niger
State. The population for the study consisted of
199 subjects in all the six Technical Colleges in

. §
\f

s is made up of 56 Administrators

}cc principal and Heads of

Departments) and 143 Techni'cal Teachers of'all

tr:ges in technical colleges. Since lhelpo.pulauoH

- ~able size, NO sampling tqc IN1que was

is of manag}:a g b population was used

;?(r)?lzll](:ay:t%dy.e/l% 2:’5—ilems .qu.estionna.lre v}/.as ugﬂed

as an instrument to solicit information from the

respondents. The questionnaire 11tems were
structured on five-point rating scaie :6520“30
options of: Strongly Agree (SA) 5 I;(Br)l Z cg)irr?‘f
(A) 4 points, Strongly Disagree (_d i l})N) 1,
Disagree (D) 2 points and Undeci et. s

point for all section of the research questions. The
instrument was validated by thrc—:e‘ experts, two
from Science and Technical Education Board and
one from Department of Industrial ~and
Technology Education of the School Qf SCl.enCe
and Technology Education, Fed‘e'ral Un1ver§1ty of
Technology, Minna. The reliability coefficient of
the instrument was 0.88 using the Cronbach
Alpha statistic. The researcher dis_tribu';cd apd
collected back the completed questionnaire with
the help of six research assistants. Data collected
for this study were analyzed using mean, standard
deviation to determine the stakeholder's
perception on the quality implementation of
TVET in technical colleges in Niger State. A
mean score of 3.00 was used as a cut-off for
accepting or rejecting mean of items. Therefore,
items with a mean score of 3.00 and above were
considered agreed; while items with mean score
of below 3.00 were considered disagreed. Also, p-
value greater than alpha value at .05 level of

significance, the hypotheses was accepted and if
otherwise, rejected.

Niger State. Thi
(Principals, V

Results
Research Question One
What is the stakeholder's perception on available

facilit_ies for quality implementation of TVET in
technical colleges in Niger State?

Data for answerin
collected and an
Table 1.

g research questions one were
alyzed. They are presented in
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o of Respondents on the Stakeholder's Percent
. Vlean Response ¢ T i .. Creeption on Aya;
bl lliT\I'leplcm“ ntation of TVET inTechnical Colleges in Niger State ailable Facijigie
) ,Quil D
fol o
‘ Q" [ENT X =199
”/{l'l EM S [ATEM | T =, 4 SD SRS
gNC ‘nd equipment are available for quality 212 039 :
2 —"Tools and : i P DR
l. 'lmplcmcnlullon of TVE : L i
There are enough and q‘uz\llfy teachers for quality 233 044 Btk
3' implcmcnlntion of TVE'T : :
There are g0od illustrative textbook for quality 344 047 Disagreed
3. implcmcntation of TVET : o ;
There is standard workshop for quality implementation P 06 Disagreed
i of TV ET : gl '
¢ The classes and offices for TVET implementation are 2 0.31 Disagreed
% o00d enough - (0. A )
6 Government is fully funding the TVET implementation 2.03 0.28 Disagreed
y for quality out put ' . ‘
7 There are enough consumables in various trades for 2.09 0.77 Disagreed
' qualitative implementation of TVET
g There are good ICT and internet facilities for quality 242758 1 Okl Disagreed
. implementation of TVET
9 There are adequate electricity for quality implementation 200 #5.0.78 Disagreed
of TVET
{0.  There are water supply within the premises of technical Zalik a 0o Disagreed
colleges for easy access
[l There is standard library for teachers and students' 239 0.18 Disagreed
consultation which aid quality implementation
12.  There are good and enough furniture for both teachers 2.25 0.63
and students use
Grand Mean/SD 228 “ 045 Disagreed

Note: N = Number of Respondents, SD = Standard Deviation

Table | shows the mean responses of the respondents on the 12 items posed to determine the
stakeholder's perception on available facilities for quality implementation of TVET in technical colleges
with the grand mean of 2.28 which implies that the respondents jointly disagreed with all the items as the
available facilities for quality implementation of TVET in Technical Colleges of Niger State. The
standard deviation of the items ranges from 0.19-0.77 which further indicates that the respondents were
not too far from the mean and were closed to one another in their responses. This closeness of the

respondents adds value to the reliability of the mean. Hence, there are no available facilities for quality
implementation of TVET in technical colleges in Niger State.

Research Question Two

What_is the stakeholder's perception on their attitude towards quality implementation of TVET in
technical colleges in Niger State?

Data for answerin gresearch questions two were collected and analyzed. They are presented in Table 2.

321
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s Perception on their Attitude
Table 2: Mean Response of Respondents on the Stakeholder sNiger Sl:ate

towards Quality Implementation of TVET in Technical Colleges n N=199
X SD RMKS
344 039 Agreed

S/NO ITEM STATEMENT

L. Technical colleges administrators are fully committed
towards ensuring quality implementation of TVET ‘ 304 029 Agreed

2 Teachers are committed towards ensuring quality ; '
implementation of TVET , 3.01 0.62 Agreed

3 Administrators always monitor the implementation of '
TVET by going round the colleges during lesson hours

4. Teachers always encourage students to attend both theory

and practical classes {3 Agr
, ; . eed
) Teachers organise practical classes with a view to ensure S ol &

quality implementation of TVET

6. Teachers always improvise workshop tools for quality S04 0o aeted
implementation of TVET

7 Technical college administrators ensure judicious
disbursement of fund to various trades in technical colleges

8. There is regular staff meeting that emphasize quality
implementation of TVET :

9 Management encourage synergy with public private 3.08
partnership with technical colleges for support in quality
implementation of TVET

10.  Technical colleges administrators strictly regulate 2.05 044
students' enrolment based on available facilities

11.  Management always organise workshop and seminar to 2382077 Disagreed
keep teachers improvement on quality implementation of
TVET

12.  Teachers are punctual and always prepare for both 345  0.56 Agreed
practical and theory lessons

13.  Teachers always ensure all students complete their 2.29 0.38 Agreed
exercise during practical classes
Grand Mean/SD 3.05 0.60 Agreed

Note: N = Number of Respondents, SD = Standard Deviation

2558 030l Agreed

2.33 02 Disagreed
3.19 0.8l Agreed

0.66 Agreed

Agreed

Table 2 shows the mean responses of the respondents on the 13 items posed to assess the stakeholder's
perception on their attitude towards quality implementation of TVET in Technical Colleges in Niger

State with 10 out of 13 items agreed and the grand mean of 3.05 which implies that the respondents
jointly agreed with majority of the items as the stakeholder's attitude towards quality implementation of

~ TVET in Technical Colleges in Niger State. The standard deviation of the items ranges from 0.29-0.91
~ which further indicates that the respondents were not too far from the mean and were close;i to (;ne
- another in their responses. This closeness of the respondents adds value to the reliability of the mean

* stakeholder's perception have positive attitude towards quality impl g “
2 Colloges n Niger State quality implementation of TVET in

fference in the mean responses of Technical Colle ini
, e ] ; es Adm
choder'sperosption on avaiabe fclie om0 904

s

nNigerState e Quality implementgt_i?? ?_f_ |

gnificant d1
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s 11 hypothesis one were collected and analyzed. T
resting iU analyzed. They are prese i
nted in Table 3

older' .
€r's Perception op

svailal esin Niger State
3 N X SD df p-Val L ;
— ces evel of Sig. o
OUIinistrators 56 3:29 0.07 E Decision
AdI 197 086 NS
T e ) Accepted

hers =
Teae N= Number, SD= Standard Deviation, df= Degree of freedom, P-val= Probability val
alue

Note:

alue, Sig. (2-tailed) (0.86) is greater than 0.05, it implies that, the null hypothesis tested
was

gince theP-ve'=.
aCCep'te
techll]Cle C

of TVET in technical colleges in Niger State

Hypothesis Two
There 1S NO significan

teachers eho
TVETIn technical colleges in Niger State

Data for testing null hypothesis one were col

Table 4: T-test Statistical Analysis of the Resp
their Attitude towards Quality Implementatio

d. This indicates that there is no significant difference between in the mean respon
34 3 . - 2 s e S g
ollege's administrators and teachers on the on available facilities for quality implefnentzsti 3
on

¢ difference in the mean responses of Technical Colleges Administrators and
as regards the stakeholder's perception on their attitude towards quality implementation of

lected and analyzed. They are presented in Table 3.

ondents as regards the Stakeholder's Perception on
n of TVET in Technical Colleges in Niger State

Sources N X SD df p-Val Level of Sig. Decision
Administrators 56 2.98 0.08

197 0.60 NS Accepted
Teachers 143 3.46 0.04

Note: N= Number, SD= Standard Deviation, df=

Degree of freedom, P-val= Probability value

Since the p-value, Sig. (2-tailed) (0.60) is greater than 0.05, it implies that, the null hypothesis tested was
accepted. This indicates that there is no significant difference between in the mean responses of technical

college's administrators and teachers on the on their attitude towards qu

technical colleges in Niger State

Discussion of Findings
The finding revealed that there are no available
fac111t.ies for quality implementation of TVET in
techmcal colleges in Niger State. In support of the
ﬁndln_g Okolie (2014) who argued that Nigerian
Technical Colleges and Technical Teachers face
::13;13/ challenges such as high-level shortage of
Voc:lltlil'clte1 teachlng facil@ties for teaching
technignla and techm.cal subjects and over 70% of
Colle ea (;eachers in the Nigerian Technical
b fgicesu' 0 not havg University degrees as a
e lton'for teaching the students for quality
(2014) aln ation. In the same view Ayonmike
S0 attested that poor funding, obsolete

eespecially technology institutions in

ality implementation of TVETin

facilities and inadequacy of instructional
materials are affecting quality implementation of
the TVET curriculum in Nigeria technical
colleges. Moreso, Okwelle and Tambar, (2018)
equally noted that provision of mnecessary
infrastructure 1in educational institutions
Nigeria 18
d that the quality of
y inadequate which
hing in our technical
f the findings
allenges ©
include:
facilities;

not encouraging an
infrastructure were grossl
resulted into ineffective teac
colleges. Also 1n support 0
Aigbepele (2011) identified the ch
TVET quality implementation {0
inadequate basic infrastructure
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workshops and laboratory; inadequate funding of

vocational education: inadequate and ill-
equipped vocational education staff; and irregular
review of the curriculum for vocational
education.

The finding also revealed that there was no
significant difference between in the mean
responses of technical college's administrators
and teachers on the on available facilities for
quality implementation of TVET in technical
colleges in Niger State. Since the respondents do
not differ significantly, this implies that the
respondents did not show the source of major
difference. This gives the impetus to conclude
that the groups give rise to the non available
facilities for quality implementation of TVET in
technical colleges. The findings of the study
concur with Okebukola (2012) who asserted that
the challenges of TVET quality implementation
include teachers inadequacies; funding
inadequacies; gross inadequacies in facilities;
harsh and intimidating lecture-room; poor quality
preparation by TVET lecturers; resource
inadequacy; unhealthy classroom; shortage of
equipment; and social vices.

The finding revealed that stakeholder's
perception have positive attitude towards quality
implementation of TVET in Technical Colleges
in Niger State. This is in line with Onorato (2013)
who stated that transformational leadership in
schools played crucial roles in leading the schools
to reach high-standard levels as well as the
enhancement of the school's performance as with
typical business organizations. To adapt, respond
to, mandate, establish strategies to confront
changes, and motivate stakeholders to achieve the
goals set are parts of the leadership that employs a
transformational leadership style in both the
business and education sectors. Also good
leadership in the school is considered as an
portant factor in quality education and for the
al quality system (Pimsiri, 2014). Supporting

ng McKinsey (2007) also posited that
of teachers and the school principals
on the quality of the education
well as the quality of students in
erefo chnical teacher is onc of
; ualified students so

echnical teachers must B
d commitment to deliver a Quali,
their students.

cfficiently. T
competency an ‘
|earning process o

onclusion : :
gased on the findings of the study, it y,

luded that there are no available facilitieg for
conlc‘tu implementation of TVET such as tog
3;13 le();ujpmcnt, shortage of quali.fy teachers, p,
;mndard workshop, no good funding for efficien
students' output, no €no ug_h consumal')leg in
various trades for qual1tat1ve.1mplerpent§1t.1c.)n and
non-availability of I(;T and internet facilities for
quality implementation of TVET. It was also
concluded that slakeholders.has good attitude
towards quality implementation of TVET th.ese
include administrators and teachers 0‘_f techmga]
colleges are committed towardg ensuring quality
implementation of TVET, administrators alwgys
monitor the implementation of TVET by going
round the colleges during lesson hours, there is
regular staff meeting that emphasize quality
implementation of TVET and Teachers organise
practical classes with a view to ensure quality
implementation of TVET.

Recommendations

Based on the findings of the study, the following

recommendations were preferred:

% Government should change it attitude
towards implementation of TVET in
technical colleges by showing fully it
commitment and ensuring all the required
necessary facilities are supply for
qualitative TVET implementation

2 Stakeholders both administrators and
teachers of technical colleges should
continue to give their maximum support

in order to ensure quality implementation
of TVET in technical colleges

2l Other stakeholders such as students.
parent and community leaders should
formulate visitation panel to State Science
and Technical Education Board regularly
where benefit of quality implementation
Of TVET can be re-emphasized in order to

encourage them on funding TVET in
technical colleges
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