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ABSTRA’CT", i
wrhe, R-aplf” addresses the issue of qualitative training of librarians at the

J ergraduate level in Nigeria. The objective of the- study was to determine the
yality of traring lfeqe{ve_d by students while in school both in terms of thgory and
réct,'ce;-’espgcl,a' y in the. areas of information-technology: 'Survey - method was
us‘edfﬁ}‘{f" et ONf.QUt:{stlo{ma/r_es distributed to: library ‘educators and 4 00'level
udentsin:three oA library schools:of Ahmadu Bello University;Zaria, Delta
tate Univer sity, Abraka and University of Ibadan: - The study discovers:thatalot
was done in:terms;of- conventional librarianship theoretically.:and practically but not
quch was being achieved.in the area of information technology:due to:such factors

M poor status of laboratories and irregular powersupply—Fhe paperrecommends
g:r?er funding of library schools and more overseas semin. * -

as seminars and workshops for
jiprary gdgc_ato B edernn s g e | g
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. -uprofessional training of librarians in Nigeria startéd in 1950 Wheri the first
jibrar}"f""s.Ch'dQ!"'n“the country took-off as the Institiite of Librarianship at the then
.UniHVersit)’};aGgllege?Ib‘adan.e The Institute remained the only library’school in ‘the
country until 1968 when the Department of Library Science was established at the
Aﬁrﬁad';"“..B:—,‘?;I;'Q;-‘Uleersj,ty,' Zaria. The' Zaria library school introduced: a four-year
aéﬁ’gﬁéé programme leading to the award of Bachelor of Library: Science as against
m“epo‘stgraduate diploma ofthe Ibadanschool. Lo X 2
" In 1977, anot

‘ horarary sonoo: was establish'éd at .th..é Bay'erbU.f.ii\AI‘e"rsiﬁ.
<ano.and jn;1978, that of the University of Maiduguri was opehed.. The two library
éé'ﬁéalfg;fgl!gwed't,h;e,.gp,attern of Ahmadu Bello.University:with a four-year degree
programme.fOL |
professional training.

© . Moslslibsasy,schogls fhat started later-follpwed the patterri.of ABU library
sch sol. Thusthe number of fibrary schools continued to be in the increase'to meet

the demands of the ever-increasing number of libraries in Nigeria. =According,to

fidon (1999) “by 1999 there were eleven library schools in Nigeria with one Regional
Centre for Information Science.”

\adincreased to fifteen and eighteenin 2003, all Universities based. ‘Apart from
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By the year 2002, the number of library:schools . -
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Colleges of odum,'o”f higgher loarning such as f ‘olytathnit s

Country (p.135), nLarkd schools of basio studios aoross the

: S%ngzihbﬂﬁ;izzﬁms development from different perspectives, O
Igblr]t%f;? SxBARHInG the exi:ttigée’#)emand }for library personriel has to be rriet
elnet =: ! rary.s S Or ablishir £as Gas 6
g())lth- From wh‘at everangle one Yy schools or establishing riew ories or
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high standard of professional practic

EB’Q_B_LLEMSTATEMENT

The performance of graduates of library schools in Nigeria have
recently being criticized especially by practitioners. Some blame library
educators for not doing enough in terms of practical training of the students
while in school. To what extent do the students receive practical training in
schools? And whatis the impact of practical attachment to students training?
Do our library school§ han !nformatlon technology laboratories and to what
oxtent:are they used in training students? These questions forms the basis
ofproblems,.thls paperwishes to address. : ‘

GCOPEOFTHESTUDY = -

. The study covers three library schools in Nigeria, They are University
fIbadan Library School. Ahmadu Bello University Library School and Delta
state University, Abraka. The Ibadan and Zaria library schiools are the ofdest
1 the country, while the Abraka library school is an entirely new one having
een established in 1998. The study covers the under graduate degres
aining of these library schools. \ ,

BJECTIVES OF THE STUDY

The objectives of this study are:

To assess the level of practical training received by students in library
hools vis-a-vis its sufficiency. ,
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To anS:j? the level of equipment of the information technology
laboratories ol Nigena library schools and extent to which these laboratories are
used for Students training, _ ‘ / |

LITERATURE REVIEW

The training of personnel to man. Nigeria libraries locally is of great
importance to the development of library education. This is because it saves
cost of training the personnel outside the country, According fo Ojo-lghinaba
(1995) the Nigeria library schools now supply over 99% of library professional

»

personnel. - Library ‘education requires frequent assessment from different
perspectives by practitioners and scholars so that useful suggestions can be
made for improvement, Nzotta (1984) reviewed the development of library
education in Nigeria between 1962 1983 and concluded thatthere has been a
remarkable zchievement in developing a suitable library education system that

willmeet the manpower needs of Nigerian libraries. - ,

_Ifidon (1999) discussed the essential knowledge base for academic and
research librarians in a democratic culture in Nigeria, he traced the history and
development of education for library and information science in Nigeria from
1960-1998 and reported that the number of library schools in Nigeria had risen
from one to eleven within the period. His submission indicates that the existing
curricula of library schools is inadequate for academic and research librarian,
He proposed five category of courses, to enhance performances of academic
and researc i librarians, these are general- and compulsory courses, library
science-cotrses, core information science courses behavioural science (social

skill) courses and cognate courses.

Erinle (2001) also identified a gap between theory and practice in Nigeria
library schools in the are of information technology. He observed that there is
lack of automated resources to teach the practical aspects of the course and
suggested the need for Nigerian library schools to intensify effort in giving
effective training in the use of information technology. However, Nwalo (2000)
suggested a ten point collaboration blue print to ‘enhance better practical

teaching in the area of information technology. Some of these are to:

Identify all the computer training centers in and around the
Parent institutions, inspect the facilitiesof such centers in order

To determine their suitability or other wise forlarge scale

Training of students: interact with the proprietors and staff of the
Computer centers with a view to ascertaining their cqmpetenge
In providing basic computerliteracy to library and information
Studies students: design a basic computerliteracy curriculum

In liaison with the computer centers (p.37).
These assessments and suggestions made are no doubt targeted
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better and ,i,r'np;,,qyc‘d. library education in Higeria, The hope and aim o
brary schoolis to produce high quality librarians, Forinstance Sehestyen
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METHODOLOGY
- Burvey method was used for this sty

to'educa ,
s are old and owned by the federal

school

University, Zaria and University of Ibadan,
- oneand owned by a state government, which is Delta Stz

A total of twent
inthe three library sch
and refyrned. Also 50 questionnaire
thethree library schools, out of which
bymeans of simple percentage and frequency

(36%)
questio

four of {

ANALY/SIS OF FINDINGS

0
were. sg,nt to Ahmadu Bello Uni

ni
ABU,,an’{ fifteen each to Delta State University

dy. Questionnaires were distributed
d library schools. Two of the firacy
overnment, these are Ahmady Belo
The third University iz an entirely new
te University, Abraka.

y-five questionnaires were distributed to library educators
ools out of which fifteen representing 60% were complated
s were distriouted to 400 level students in
34 (68%) were retumed, Data a2nalysisis
count.

ators and students in three-selecte

4 total of twenty-five questionnaires were sent to library educators. Nine
the questionnaires were sent to University of Ibadan, eight (32%) each
versity and Delta State University F ity

aires were sent to 400 level students in the three Universitias, Twenty
and University of Ibadan, Thirty-

e fifty questionnaires representing 68% wereretumed. Table 1 below

_shows th“e distribution and return of questionnaires. ; .

Table I:| Distribution and return of questionnaires.

‘ Library school | Ownership Year | No. of i No. of |

biioie Established ; Questionnaires | Questionnzires
Teen M ; | Distrivuted i Returned i
ABU T Federal 196% & educators | 4 (50%) :
oy . _ 20 students | 11 (55% ;
DELSU State 1998 | & educators | 6 (75%)

i : | 15 students | 8 (80%) i
BADAN) ™ Faderal 1659 |9 educators | 5 (55%) i
Yo 15 students | 14 (33%;
P 1— |25 educators | 15 (80%) i
P | 50 students 34 (62%) ]
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L 133%) _d.igli“n\o&(‘gsgoggtiqﬂlﬁgqq.e_S_tiQn.;.On their part, the students assessmant .
* of their skill duning practical’ attachment shows that (91.2%) of respondents
believe that they have learnt much at their various places ‘of attachment with
8.8%0 saying they have leamt little. In the same view, (91 .2%) of them agree that
thelr skill after the practical attachment is adequate to make them start work in

the library with (8.8%) believing that their skill is notadequate. |

. The responses of library educators is a clear indication that the skill
acquired by students in their practical attachment is adequate and prepare them
for immediate employment. This is Compromised by the students responses.
On the number of credit hours allocated to practical attachment. Five (33.3%) of
the educators considgr itto be very adequate. 7 (46.7%) hold the view thatit is
adequate, while the remaining 3 (20%) are of the opinion that is inadequate.

- ABU students spend a total of 15 weeks (9cr) while Abraka and [badan spend12
weeks (6¢cr) each. This period is considered long-enough by the author to make
anu}]dergraduate legm wellthe core practical requirements of librarianship.

-] To further: improve- students" skill in library and-information practice;" -
libraly educators-from time to time give assignments that will require students.to -
visit libraries and information centers to observe certain skills. How oftendo : -
téacil'ers give such assignments to students? Their responses show that only
one (6.7%) of the 15 respondents does not-give assignment to students to
observe library skills. Itis very clear that based on the adequacy of practical
training received in the school and their practical attachment in libraries and- -
information centres coupled witl-frequent assignments given to students, library |
: sgho:uls are giving enough training to students to make them perform creditably

. .on employment.  Infact their one year experience during the Natiohal Youth

~

g Séry?ce Corps add mare to their exposure to library work.
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‘ However, it is very essential that an assessment of the information |
 technology training be one'in library-schooals in view of the role it plays in the
 Gelivery of service by library practitioners.. Practical training in this regard is very
essential to enhance graduate performance on the field. In orderto achieve this,
 library school$ require information’ technology laboratories and the extent to
Which these laboratories are equipped and utilized determines the level of
| lrainj gthey can provide to students. | e

g{.-Tab_l HIl: Availability of Information Tg:chnology'Laboqat‘g;fies . T
Library School [Yes — No
[ABU - [11(100%) :
PLELSU 6 (66.7%) [ 3(33.3%)
IBADAN 12 (85.7%) | 2 (14.3%)
| TOTAL [29(853%) 5 (14.7%)
-6
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i
B andv ry : ercfore essential that fresh graduates in to the
. professlon be given adequate training in terms of theory and: practical so that
- effective service can be assured to library users, This survey has revealed that
. “pigerian library schools provide enough theoretical and practical training to
§ s(uéents in con\{entlonal librarianship.: However, their practical training in the
. rea of information technology application to library services is still very low.
. Thigcan, be the fact that there is information technology laboratory, 6 (68.7%) of
mengsu students say i Y . :

an(jputé,d to the poor status of their lab'érat,oriés, juég as unreliable povfier supply

E‘,- {‘ doesallow the use of even the limited facilities. -

f Nigerian library schools.should therefore expand their practical training
a“f{g(;hme;nt scheme to incorporate the collaboration with computer schools as
o sted by Nwalo (2000) to boost the information technology training of the
nts. Furthermore, each library: school, should, embark on laboratory
pment scheme’ ’tp involve contributions from students, alumni‘and other =
ofessional and practitioners. Each University should endeavour 1o sponsor
educators for international workshops and seminars on library education
This will further broaden their ’kiowledge of information

' Finally, there should be adequate funding of library schools by various

.rsities and indeed government. * -



