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Introduction
The background (o (he Issue of gender is
well known: The United Nations Decade
for Women (1976 1985) played a crucial
=11 highlighting (he Important but often
previously visible yole of women in the
social and cconomic development of Thirg
Woild and Communities and particular
phght of low-income women  During this
decade. there’ were considerable shifts i
approaches both by academic researchers
and policy makers Researchers moyeq
away from Pre-occupation with the role of
woman within the family and women’s
reproduction responsibilities towards g
understanding  of  (he complexities  of

women’s employment an their production
activities

More recently a further shify in
researchers hag recognized the
focusing oy, women iy
drawn

approach by
limitation of
Isolation ang has
attention 1o the need instead 1o look
at gender The focus was influenced by the
Loncemn ahyyyg the manngr which the
problems f Women  weye perceived
terms  f their sex-theiy biological

& M en rathey than in lerms of
e pender the  socigl reluliunahip
between men: and Women. [he focus on

gender therefoye Makes it crigjeg] o look

ract
:li:::u'.lslngly Important (o Muimstry of Education and those
wven the positive Hnpact wornien
schools teachers
It provides vital strategics that must be carried
dre granted the st
ider, education, teachers and Qualilic

teachers can have on girls
analysis by qualification and gender with

out within a gender cquality framework 1o
dtus and respect they deserve

dation

not only on the Category “women”
that is only half of he story
in relation (o men
these rel

since
but at women
. and the way in which
ation are socially constructed  Ap
understanding of the social construction of
gender allows  for the recognition that
because men and women play differen
roles in society, they often, consequently
have different needs

Education provides 4
conveying health and survj
and for teaching new skil|s an
a5 peace, tolerance,

channel  fy,
val messages
d values, such
conflict - resolution.

democracy, human rights  and
cnvironmenta| conservation. |y 15 vital 1o
reconstruction of the econo

mic basis of
national |jfe and for
elopment  yyq

family, Jocal and
Sustainable dev

peace
building. Where a “window uf‘uppm‘tunily"
IS seized  for emergency  education
Interventions that ar

€ oriented towarg such
and  long-tern, change in he
System s 4150 promoted
Community pParticipation g cnhanced
through Ongoing Consultation and
Cgagement as el as through capacity
building activities iy, Youth leaders ang
5“",“?’] Managemeny Commitrees.
raining ang Capacity
education officialg

ends, deep
education

Teacher
port for
Important

- l)uilding' sup
are  galso
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features of much
chronic crises and
contexts

waork,

especially in
early

reconstruction

Gender perspect; ;
s dnd et CH suring that all
\ girls are able to benefit equall
from ed_ucation and that “windo \']q )f,
opportunity” to promote more er:d.er ?~
responsive  and  gender %: uit'\bfe
educa.nona! systems and structu?es ‘"u‘e
e\plmted. Boys and girls, men and won;en
exper.lence' shifts in gender roles, relations
and identities in creating new ‘educmion
11§eds. Male and female teachers also have
d]fﬂ?l:ﬁ'ﬂt experiences  and  different
pr_lorities that need to be addressed. Most
critically, there are often large - gendﬂ

disparities in both the supply and demand -

of education, usually to the disadvantage of
girls. On the supply side, schools are often
at a distance and not easily accessible for
girls, especially disabled girls, they are
often staffed exclusively by male teachers,
with only minimal sanitation facilities.

In some instances, being in school, and the
journey to and from school, places girls at
considerable risk of sexual violence, abuse
and exploitation. Consequently,
impoverished families may prioritize boys’
education and not have the money to pay
for girl’s school fees, uniforms and other
supplies. Girls are also often reh-ed' on to do
household chores. care for siblings and
generate family income. Early marriage qnd
pregnancy are additiopal barriers to gll-[s
taking up Of continumg‘the?r schooling.
Where girls are enrolled in high numbers,
drop out rates towards the end of primary

school are usually high.
Low Level of Educational Attainment
among YWomen

With low level qfe
they are ill equippe

ducation among womet,
d to meet the demands
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and challenges of gre
decision  making
handicapped

ater participation in
¥ level They are
-iteracy is a pr

bappe . y s product of
ignorance and it subjects women to s

tyrmm)f and Oppression.  Participation in

education requires the participants to be

well informed, well equipped and

knowledgeable on the decision they ‘are

going to take or make An illiterate poor
woman in the village has nothing to offer to
the society in terms of development Her
duty is rearing children and cooking for the
house. If educated, she does more than that

Graham' (1994) understands the benefits of
educating women when he said that women
are so important to national development
that they need to be developed side by side
with men by providing those educational
opportunities which prepare them for
gainful employment as well as participating
in governance. il

In this aspect of national development gnd
governance, it will not be out of place to
mention women like Dr. (Mrs) Ngozi
Okonjo-lwela who has helped in reforming
the economic situation of Nigeria as former
minister of finance. Professor (Mrs.) Dora
Akunyili has saved so many lives by
fighting war against fake drugs and food
Mrs. Oby Ezekwesili, a former minister of
education, Hajia Inna Chiroma, Mrs Esther
N Usman, Mrs. Chinwe Obaji, Mrs. Amina
[brahim, Mrs. Helen Esuene, Mrs. Chinyere
Asika, Mrs. Irene Chighue of BPE, Hajia

Tayo Alao, Mrs. Race Ogwuche are all
women of substance contributing  t0
national  development 3 well as

participating in governance.

trive hard to .acquire all
that will make them
spirituallv and mentally alert  Such
educntioﬁ will empower them to d'e‘m‘and
their rights and give 'them the ablh‘t_)-.to
have increased  participation at decision

Women must St
forms of education
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i
making eyelg. ‘Women must realize and
understand that it js only when their
consciousness g developed that their
intelligence will be of use to them. Women
must Dbe encouraged to be educated and
trained n teaching profession. Women
Broups can look for grant scholarship to

rain girls and women in the field of
teaching

Journy) of
Volume 1

Information Required to Meet the

Minimum Standards and to Provide
Gender - Sensitive Education .
1. Nature, Cause and Manifestation
of the Education
Impacts on the lives of displaced boys
and gl (fg) cxample, recruitment,
abduction, increased household chores).
* Impacts for displaced men and women
(including teachers).
* Impacts for men, women, girls and boys
of host community (including access to
advanced training by teachers).
2. Demogra phics
* Number of displaced girls and boys.
* Number .of boys and girls in the host
communities and their access to education.
* Breakdown by sex and age and if relevant
by ethnic group of each.
* Number of girl-mothers.
3 Levels of Education
* Number of boys and girls requiring pre-
school education.
* Number of boys and girls
primary education,
* Number of boys and girls
secondary education,
* Number of out-of-school
and girls.
4. Languages used by the Children
* Mother tongue” Spoken? Written?
* Other languages? Spoken? Written?
* Do girls and women have the same
proficiency ip any “official” language ,g
boys and men?
S. Communuity Maps

requiring
requiring

adolescent boys
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here locations o which girls 4
* Are thel

X rticular go — toilets / samtz'm(m
women |ﬂlpqc') Firewood collecting POintg)
2 Chnic? .
blocks? L

Water points’

Availa e res
o /Classroom Structu T '
School 'the possible locatu?ns €qually
) Alt'3l)l- to girls and boys? (for examp|e
accessibic

bility and Accessibility of

in a mosque) irect and indirect costg for
. = direct an O
* What are the

girls and bo')/ii .to.attend SL:]tOOI)

T FH‘CI]“-I:(:mns

fc;:?: IISa/:]::i:::: accessible? Separate latrineg

a1 oirls ¢ H0YSs"?

5‘0;3;%2 ltsh211lit:'in)c/:s in safe places for girls
)

%(}s water available?” - ‘

* Can sanitary pads be made available fy,

girls in the schools? ‘

8. Distance to Classes

* Is the distance to be traveled to Proposed

locations acceptable by parents for girls?

* Is the route safe for girls and boys?

9, Household Chores and Other

work '

* What sort of work are boys

involved with?

* How many hours a day?

* What time of the day?

* Where does it take place?

10. Learning Materials

* How inclusive of girls are the learning

materials available?

Possible

and girls

Do they include pictures of boys and
girls?
* Stories ang texts appropriate for both?

11. Teachers

f_\re there male and fen
available” At all

their levels of qual;

At there
Women in  (he
SUpport giy|g n s
teaching and/oy p,
12 Teacher

lale teachers
grade levelg? What are
fication ang experience”
l’ura—prufcssionuls'.’ Other
“OMmunity  who  could
chool and e involved in
Cntoring?

Irainerg and Support
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* Are there ifemale teachers ¢y
support staff?.

* Are there o_h1e1' women in the
to support the teachers (especiall]
Case Study of Niger State,

ainers and

community
Y women)?
Nigerig

¥
¢

Tablel: Number of Male and Femgle Te
contingency table.

The following is

T
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a2 X 7 contin >

: : gency t
ved frequencies of number nyf
an.d female teachers by qualificatio
Niger State, Nigeria.

able
male
ns in

of obser

achers by Qualification in Niger State using a 2X7

—— B QUALIFICATION e
MALE MAilf'Rb GRADUATES | HND | NCE [ "A-LEVEL | GRADEW | OTIERS i'n‘ml_ﬂ‘
SN — it g 1994 384 1819 510 22 126 4936
SEX ‘L[-II,.:i\]/IIf‘\LB r:j 351 3| A% 76 0 T -
i AC "‘_\]‘ L 1 2345 422 2299 586 22 147 3008
Source: Niger State Ministry of Education.
Hypothesis Testing managers at district, regional and national
H : Level of education (Qualification) is levels.
independent on Gender (sex).
H,: Level of education (Qualification) is _ Conclusion N ,
d Tornt 5t Caeviior = While there are positive roles that women
nof independent o Lender L5, teachers can play, it is important to
.. remember that they are not necessarily
Denglml‘ : o distlsig be et aware of gender equality issues and
Using Chi-Square distribution, the tes concepts. They may reinforce gender
StatiStic, X e = 09-34and ata =0.05, stereotypes based on their own unconscious
the critical value, ¥; s =12.59. Since the attitudes and perceptions of gender I:OICSA
gy B  thadth Therefore, it is important that there 1s an
calculated value (69.34) 1s greatel than ﬁ “awareness raised among men and women
critical value (12.59), we reject the mu teachers with regard to gender equality
hypothesis. This should be incorporqted in teacher
training. In order to recruit more WO_mC;I
Discussion of Result R teachers, many strategies must be identifte
From the above analysis, since .thi . by ministries of education and !Ot:;?"s
e e . ftica ‘ - L in education, mcluding
e is greater than the cntlc_ , rting work in edu
calculated vz}lu gt ; thosis: that 1, . supporting i for MR sachers.
value, we rejest the il e ifi t‘, ) 18 establping, 1S hi \d incentives for
: ation - A ships ar '
level of education (a2 e We then profiing Sﬁhot].i:ﬁég as teachers and 10
incpertcnp = geﬂde;' (Self ’ education i 1e reas, and developing creative
‘k in rural arcas, .
conclude that level O work in ru  targeting WOMen.
(qualification) is likely to be dependent on recruitment campaigns aré
: ‘¢ MOTE
gender (sex). This shows that men ai e;]mand m
educationally qualified than wome Recomm N s important that women
teachers are more than women Once hired, e equﬂl access to teacher
hence men tea PR . Niger Lt be ensured =1 lopitiEnt
. st — primary schools mn N1Eg teache y Pl.ofesswnﬂl developme
tgackicts 1 p2 in positions of power training  3"% Co. o innovative strategies
Women are not 1 p ities WI in their
State i with few female head opports o reach them
s allthor'lty"pals education officers an emplo)"?d
teachers, principas
336
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communities. Their development can be
further  supported  through mentors,
networks of women teachers and women
cdqqaliou leaders. Gender-aware teacher
traming should be provided to empower
matcland female teachers with gender
equality content that will allow them to
more etfectivcly encourage girls’ active
participation and achievement in school
and promote gender equality. It is also
fsssentlal that women teachers are fully
mvol_ved in decision-making processes and
not just !'clegated to subordinate role. In
order to inform future development, more
fo:ma]_evaluations of the impacts of such
slralcg;es are needed. Furthermore, these
strategies must be carried out within a
gepder equality framework that challenges
attitudes in families and communities about
women’s and men’s roles and activities,
and ensures that teachers — both male and
female — are granted the status and respect

they deserve.
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