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Abstract i
cading is one of the four language pasic skills that integrates the |o

teaching of other language skills. Through reading, one gets to unde Saming "

environment as well as that of others far and near. It gives kno“-]e'('istand hig
Reading voluntarily has however been releizI ’ Wiy

SAICd 1 4

0 the

and heals like medicine.
no longer read for pleasure unless under eyay,
Naming;

background as students
situations or when reading becomes mandatory. They rather prefer ¢ %
read ey

messages or from social media where in some cases, the langy
substandard. This paper highlights the teaching of reading that 1: vty
!:hc Igvc. of reading and the motivation to read in students. The pa ?l:ild Mind
::n tifying the role of reading in learning, reading strategies and gﬁi‘in ol
reacher would use to teach reading both communicatively so e
together all the language skills and forms to ensure effective and Smdas g
reading. Sa;:d‘m reading strategies highlighted in the pap::?t.ic;cn]Imtt
previewing o mmmmmﬁlw guessing meaning from context ﬁ
undpmerwm” o sl gga a8 soarﬂs reading tasks/activities classified
el g m;m i loglc.al relations, whole tey
e _ s, among others. It is expected that this paper
e mdwingan ! teaching a:g readmg as well as encourage students
interesting and rewarding exercise.

Keywords: Reading, i

it Sl mm% whole text organ’il'zation, outlining

The decine

line in the readi

matter that should mm#&mmmd most Nigerians both old and young is &

were the days when e ?f language teachers and researchers. 1€

seats, novels ok, for knlowla:ll s ials such as newspapers, magazines, ¢

culture as many literate Nigeri pleasure. Reading culture is yet 0 ¢
igerians shave not formed the habit of wide informét*®
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i i T S
-hjeve and see Instantly.

can achieve anc sce instantly. Reading gives knowledge of the
> g SO that one XnC Ws about the happenings, events, situations a.n:i
;;;.'ﬂ‘“n -[s in or out of I'Eh her environment.
sﬂclf‘f’?l ] defines reading-ai . W of building up from what has bee
iy - the written form. The written symbols are used to form wordsn PU‘;
P Ies. which are in turm expected to represent certain information or intent?(;1
ater® > thus 8 form O.f communication during which the contents, challen 2.
R“adm}ns made by 2 Writer are gone over by the reader who tries toﬂ capture %h:

and :in cc of the written material.
subS ulti-faceted process involving wor " .
Rn!ﬁdm,g l;n?j mmoti\'ation. Ogungbe (2014) deﬁie?ciczgr:suo: ‘ Cg‘_:ﬁg?fleﬂs'lop,
ﬂHeﬂc'.-1:-':)1\"111.5,! exercise which actively involves the reader inptile pr:JncgeL;lsStclz;
oding and assigning mFaqing; Its success therefore, depends on the use of
priate Stratcgies. Leipzig (2001) observes that reading is making meaning
.+ that requires the reader to:

1. [dentify the words in print (word recognition) Sl

5. Construct an undn;?rstar}ding from them (comprehension)

3. Coordinate the identified words and make meaning so that reading
pecomes automatic and accurate (fluency).

reading process requires continuous practice, development, and retirement.
glau (2016) opines that repeated readings is a way to help students recognize
high-frequency words more easily, thereby strengthening their ease of reading.
Having students practice reading by re-reading short passages aloud is one of the
best ways to promote reading fluency. N’Namdi (2005) states that reading is an
sssential part of language instruction at every level because it supports learning in
multiple ways, as in:

. Reading to leamn the language: Reading material is language input. By
giving students a variety of materials to read, instructors provide multiple
opportunities for students to absorb vocabulary, grammar, sentence
structure, and discourse structure as they occur in authentic contexts.
Students thus gain 2 more complete picture of the ways in which the
elements of the language work together to convey meaning.

» Reading for content information: Students’ purpose for reading in their

native language is often to obtain information about a subject they are
studying, and this purpose can be useful in the language learning
classroom as well. Reading for content information in the language
classroom gives students both authentic reading material and an authentic
purpose for reading.
R“dl_ﬂg for cultural knowledge and awareness: Reading ev'ery_day
materials that are designed for native speakers can give students insight
Mo the lifestyles and worldviews of the people whose language they are
Sdying. When students have access to newspapers, magazines, and Web
Sites, they are exposed to culture in all its variety, and monolithic cul

ﬁmpes begin to break down. :

-,Q‘“‘k’d’ applies many strategies to reconstruct the meaning that the
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g 4 asized in the Nationy »
" the learners. This view 18 emph el
environment of the : says: ' ' i
Education (NPE, 2004) WhICL S e unsuitable, 1r|ade‘:1llz~i\I € Or expeng;,
tbooks at presert * d reference books’. , e
atdr(:ul{u];i 2:;! tf(; appropriate textb:’:]; anare that they are not to be b
Therefore, it is better for eache’> s but must understand and use {

3 hc f
. et of materia : Te
P textbmkzorta;]d to supplement the matcn;ﬂs to (:22 forln 10 the p, ‘
lhadl they have ;(:hi ;ap ers. Ohia and Adeosun (2002) posit that “eyey, the g
and interests 0 earners.

" logy do not contain sample oo S0og
Ecmbmks. - modemf Engllﬂfl; r?ll:c:l;;d%icgv); or techniques in language t:::ls.
g - e ﬂ’ book cannot meet the needs of leam@rg? from yo 8
and that a single ? Since no single course book can equally satisfy the
la1‘{lgmligs?s 2?&5.;2? ti;ere is the need for, “multi-way and !;}Ultl-me*ﬂ 12 eXChanges
lE}w::l:::ala and non-verbal] between teacher and leamse;; ZS l::m i?liga;:(;];g leal?lers' :
the conduct of classroom lessons”. Also, lesson 1 Outside fhe
Moreover, some teachers find it difficyly o

ust be activity—based. ,
ZLESE;:IT rer:nading texts found in their course books and mostly go with the rest o

the exercise accompanying the texts. The many rich lang_uage teaching gp
learning activities suggested in this paper can be embed'dt‘eq In teaching readip
activity in order to facilitate effective reading. The;e act1v1t1c_s not only embys .
four language skills but make the teaching of reading more lively and enrichjn,
for both the teacher and the learners.

Activities /Tasks for Effective Reading ;

Teaching reading is not the mere conventional method of teacher reads whj
students listen or students read one after the other and then answer questions th
follow the passage. In teaching, different activities based on the passage can be
carried out with or without the recommended course book to make readir
activity more fun and more meaningful to students. These activities and tasks ar
embedded in pre-reading, reading and after reading sessions. .
The following Pre-Reading activities suggested by Mikulecky (2008) a
interesting and students’ centred activities based on three reading sessions. He
observes that if they are used by the teacher during pre-reading stage they may
serve as preparation for reading proper in several ways:

* Assess students' background knowledge of the topic and linguistic content
of the text. _

e Give students the background knowledge necessary for comprehension 0
the text, or activate the existing knowledge that the students possess.

¢ Clarify any cultural information which may be necessary to compreie
the passage.

e Make students aware of the
purpose(s) of reading.

* Provide opportunities for groy g for cli
discussion activities, A]] thegro P or collaborative work and

. : , se can be achieved through the following:
e Using the tlﬂF, subtitles, and divisions within the text to predict c0%

nSl&\.

type of text they will be reading and .

[
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jctures. maps, diagrams, or graphs and their captions,

3 ., ghout the author's background, writing style, and usual topics,
%" 5nd the theme or main idea and eliciting related prior

o wntns -

o™ mg-fi‘f aumbers or specific words, phrases and ideas,
s:ﬁ:*m vocabulary or grammatical structures,
Rev™® over the comprehension questions to focus attention on finding
Resdi™® | stion while reading.
hal . cemantic webs (a graphic arrangement of concepts or W ords
4 Ca@ing how they are related with the topic to be read),
shoW= . od practice with guessing meaning from context or checking
, DOE T on while reading.
00‘“9_' . which may also involve reading the source of the article such as
. F_"‘d’_ [hci name of the ext 0 be read or provide factors to reflect the topic

: the text- - .

Ofm,‘.- make 2-3 predictions as they brainstorm on what the text is all
gpiﬁ':d may be asked on why they make the prediction. The prediction may
shout Pf-l‘ud-IBg through the use of questions to activate prior knowledge and
jgvol¥® for reading. The role of the teacher at this stage is to activate students’
< E“B knowledge to enable them think about what is known
ﬂmiq 5 goals for what is o be leamed, make initial predictions about

- of the text by examining the vocabulary, sentence structure, sub-
= .quimnoe of information and graphic aids (Mikulecky. 2008).
’mﬂ !m ’“ (2005) and Blau (2016) in their studies state that pre-reading activities
e most important at jower levels of language proficiency and at earlier stages of
fing instruction. Pre-reading activities make reading more approachable by
.- students’ existing knowledge in discussions, reviewing new vocabularies,
| grough slummmg o get the mam idea or scanning for specific information,
I sefore they begin IntensIve reading. _f/
| yctual Reading and after Reading Activities : :
The actual reading process is charac by detallf;d reading 10 enable the
ﬁ'omthereadmgtext.])urmgandafter

sudents understand and get information
these periods, many activities/ tasks that have 10 do with language development

d familiarization with language forms are taken into consideration. Such
activities include:
Grammar and Vocabulary Activities ;
Vocabulary activities address words needed by the students to process the reading
txt. One of the activities involves picking few words from the passage being read
and writing them on the board and after reading the passage encouraging students
© brainstorm on them to get their meanings; putting them in sentences a{ld
witing a brief story using each of the words. This familiarizes the students with
:""“b“hfyused in the text. They can share the stories and discuss briefly any
otm whose meaning they do not understand.
activities under grammar and vocabulary activities include:
P

“‘ﬁunu 79 Vol. 3, No. 2, December, 2018
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a. Students need © un

derstand the words in the text ang Predics

und words/ long phra'nscs in the read; . '\1? My

;fﬁ;;:,y sufﬂxils;:ol'm for words nearest in mmning (s :]'“”1\ ';::"n_tl]”'ﬂg‘- .

' valent. . ) ag
enﬂiy'm"::lm ite or nearly Opposite in meaning light & b
o Or;:ds that go together (collocations) €.8., (make-up/take.y, dark,
d.(\:Nm pound words such as mother-in-law, accountant-genery|
;. . 0 lain the meaning of words or match words from the passage
8. S’t(updents may be asked to identi‘fy p§rts of speech of words "uc‘h as
n::l]ectivc. pronoun and their functions in phrases or sentences i the ;n:;‘:{l, |
h Ve Md- , ]‘]al N
h..‘Ihey may complete or conclude scts of words by taking 4 clue o :
word provided as in the diagrams below: ™ they
Diagram 1

tial Need
E’;eo:d ? Housing T?\\ﬁ
Clothig

Diagram 2

Types of Vehicles ——

Train ? Car 9 =

Bus

i. The teacher may

material being read or a re

pres unl unctuated i they have
and tell the students to pun p Y version of the passage they

The passage given may be sectiqn of
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+er may tell the students to change the als i

o mcls ::: train f,?‘.eir knf:wlcdge of mq vdalgauxili?r;)%ﬂ:bl:at:; Il::?lsszgcl::)o
:# whﬁl happens if ‘can’ changes to ‘could’: ‘may’ to ‘might’; 1.a...ri.ll t;
ngn to should-
qould: ical Relations
Cﬂ"ﬂ-’- "2‘10 mincs that cohesion is the use of repetition,
Nordd” o (cxpf'-‘SSiOHS. and other devices called cohesive clues to guidp:mre::;cnsr;
&ﬂ“whow the parts of a compos'ition relate to one another. In the simplest
ﬂdwwhgsion is the process of linking and connecting sentences together
;‘::@ O ariety of lli;-gmszf: a.nc_l sctnCda{ltic tics,dwhich can be broken into three

antic relationships: immediate, mediated and remote ti
0P ;fh::zn s considered the relationship between two dcmmttcs tal:swri:tcnmol:
w“gﬂ where the two c]g,:mcnts may be clauses, words, or phrases. Halliday and
ordl (1976) in Nordquist (2017), observe that, there are six main ways that
s is created iq a text. These are l"amg.raph reference, substitution, ellipsis,
e chains, cohesive nouns an{i conjunctions. For instance, students may be
vy dentify from the text, transition markers such as conjtfnctivc adverbs such
ver, however, therefore, nevertheless, meanwhile, next etc., and

;mc adverbs, so, yet, and, for, but, or and nor. This helps to train students

in achieving cohesion and unity in oral or written expressions -

Mekulecky (2008) observes that a logical relation is an inter-propositional relation

s which a proposition is related to another in reasoning as

i, premise to a conclusion, or

i an antecedent to a consequent

2 Students can be trained on logical relations by asking them to show structure of

paragraphs and to identify relations such as general-particular, condition-

sequence, cause-sequence, instrument-purpose and instrument-achievement

relations between them. For instance, they may be asked to identify general and

particular relation between some lines or sentences or look at the transition

markers in a sentence and identify how they are linked to a previous paragraph.

b. They may also be asked to make sentences that show a general-particular

eample or fill in the blanks in a given table to indicate the condition-

consequence relations discussed in the passage read. Also, in the passage read, the

teacher may highlight problem and solution sentences e.g. page 2 line 16, and ask

the students to identify other areas in the passage where such relations exist.

¢ They may be asked to identify the writer’s use of deductive reasoning in the

mlﬂ example of such can be given and the students areasked to give

ﬁ‘ﬁﬂlthemlﬂ&#‘ from the passage. d. Students may be asked to identify words

Thig text or indicate the meaning of the connectives as shown below:

Theoe? ' Paragraphl linel2

¢ in o, PATaZraph2 line19

.Ml’?_ﬂsmphs line3

Thyg -, . Paragraph 5 line2

Hoye 28 1 linel6
er’ "

in Page 2 line8

Vol. 3, No. 2, December, 2018
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v me‘
‘Al e 3lined ks in whole text ¢
«Nevertheless mn . ssible tas Organiy.,.
2oy text oﬁ"mﬁon 'posentenCes from a paragraph rand(,”: Ianun -
an s Wl

oo out certaln ich appears to . a .
wntlﬂs em in an orde]' Whl pp be L(}herCnI ke Nid a'\k.:ﬁ

s 10 ”“':;e':sesecondly, the P&mg’aph;"f‘? e o Can be o
to justfy e 00 sents are told t© re-amange them In te correct so, oy &
wblﬂi and Stum be divided into four groups and each group s aSkhce. A ﬁ;

tsgnvclo pes containing the scrambled paragraphs o ih :d g,
the four hange envelops and each group read sits para Pagg, g:

These groups lateio";‘e; er to decide on thg most appropriate sequ . iamhs_ Dy
~ After that, questions such as, ‘\_Nf-lich Words Erwhi‘;ht

arrange the m the sequence’ can be a§ked. This activity can 5], be DhraSES

help you to i and logical relations. Moreover, the teacher , Useq, |

o ‘students on cohesion i an
train 3 tence to each sect dirg,, |
: troductory senten ction of th Mg |
students to write another In e paSSage N :: |

have read. ivi
In functions and moves activity, the teacher

oves —
gm c;ngn Tn the passage and other sentences from outside the pagq,
ask the students to extract 10 sentences given from the passage. The studenf: 3

also be asked to identify the functions of S(CJlme sentences in selected paragraphs:r
paragraphs from the passage they have read.

Rhetorical functions: Students may be told_ to dptermine quantificatioy
position, conclusion, statement of position, part}cularlzation of position, defence
of position from the passage and write out in boxes the words, phrases i
sentences which help them to do so.

Outlining and summarizing are helpful strategies for understanding the conty

and structure of a reading selection. Mikulecky (2008) opines that outlinig
reveals the basic structure of the text while summarizing synopsizes a selections
main argument in brief. Outlining may be part of the annotating process, or itm

be done separately. The aim of outlining and summarizing is to distingu
between the main ideas and the supporting ideas and examples.

Other activities for teaching reading include, linking, comparing or contrisi
what smdcqts have read with related ideas outside the passage, responding

comprehension questions accompanying the passage or formulated by the eac’
restructuring the author’s message to show students’ level of comprehens®
making judgment about the use of facts in relation to what is already X%

ve (lk

h
0|

Mixes |5 0

:‘:m the mp:ﬂomm include, note-taking, dictation, finding an alter:ilagom

passage and seeking for students’ opini t they have rea

passage or about the . pinion on what they

Conclusion

m‘;‘g re&d}ﬂs is an &Cthity that converges all the language sk'ills Ofli:;;s p

cxpcni: 0\;"1'1 ung as ‘,‘"“ as grammar; it is an all-embracing exercis¢ reff).
g language teacher. A well planned teachiné roble™

teach other language forms thereby solving P4

82
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of Emghsh boguage lessons om secomdary schools’
well as e over reflance on course books by some English as
mackers. The peper has @Escussed vimal activities and tasks that
£ wachimg readmg Jomprehension o secondary schools that would
o cultivase the babat of rending in students. Reading is ike a
souls and enfivens minds © make @t feel better. The way and
-ﬂﬁﬁhﬂm&qumtiﬂptkqm
e npe of readers he produces. It s therefors recommended that,
aod saditiomal methods of handling the teaching of reading in
Msﬁmﬂkmr‘aﬁmwmﬂ:tmaﬂm
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