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General Principles of Assessment
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Introduction

The concept of assessment in education calls for measurement. Measurement in
education is usually done with the instruments of tests, projects and

Behavioural Objectives
At the end of this unit,

participants should be abje to correctly define and
explain the following:

® Measurement in Education

* Functions of Educationa] Measurement

* Measuring Instruments
* Principles of Assessment

Mmurement in Education

This is data and information | . ;
gathering process aimeq at determining t
of knowledge, skil| and attributes that 5 )" amaunt
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sbiained through measurement thus determining the suitability or
scores of level of achievement in a course, programme or task. The process
adequécr{in“ letter grades to scores obtained is an evaluation as letter grades
of asSIgITo t to which such objectives have been achieved. Remarks of

indicate the exien : ;
Jisfactory/unsatisfactory, suitable/unsuitable, good/bad and comparative
S o
. dgments of sood, better, best, ef cetera. can be regarded as evaluation.
i §

Functions of Educational Measurement

Erickson and Wentling (1976) and Okoro (1994) each identified seven functions
of measurement and evaluation. Erickson and Wentling’s classification include:

' Monitoring students’ progress;

2 Aiding career guidance;

3 Classifying and placing students;

4 Aiding programme evaluation;

3 Aiding curriculum improvement;

6 Improving instruction and hypothesis testing; and

7 Assessing teaching effectiveness.

Okoro on his part classified the functions into:
e Determining whether students understand what they are being taught;
e Providing feedback to students on how well they are doing;
* Enabling the teacher to know students who need special attention;

* Enabling the teacher to provide educational and vocational guidance to
students;

Supplying information needed in programme evaluation and curriculum
development;

Assessing the effectiveness of teacher; and

Determining when students have the necessary knowledge and skill to
graduate from a programme or enter the workforce.

The two sets of functions are simply different ways of saying the same things.

hus measurement and evaluation have implications for the teacher, the student,

t . -
€aching process and curriculum.
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: be done at three stages in the teaching/leaning process. The
ma - = Fa «
EvaluattlonhiCh)’it is done informs its nomenclature and role. The three major
stage at w

of evaluation are: (i) Formative, (1)) Summative and (iii) Ultimate
types .
evaluations.

Formative Evaluation: This takes place in the early stages of tpe
teaclxing/leaming process and helps to:

* Aid the teacher in student placement and formulating of instructiong]
objectives;

 Select course contents; and

Access progress and required changes in instructional objectives, course

content, and pedagogy. Examples include: class quizzes,
homework/assignments, tests, et cetera.

gree of success, or readiness to either enter the
world of work or proceed to higher levels of study. Examples include: sessional
€Xaminations, certificate €Xaminations, promotion €Xaminations, et ceterq.

. Achievement test;

* Intelligence (general

* Aptitude test;
Interest test; and
® Attitude test.

mental ability) test;
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_— of Assessmen : .
Pr'mc-ll::fare moral rules or strong beliefs that influence actions.
Princip

4 Advanced Learner’s Dictionary (2006) principles are |
OxfO_r s upon which actions are based. Principles of assessment i
;:?:rnf:o tlljle guidelines or laws that govern the administratio
examinations. The principles are considered under two major
teaching and teachers qualities.

According to
aws, rules or
n this context
n of tests or
sub-headingsz

Principles of Teaching Assessment: The Assessor/Teacher/Lecturer needs a
kind of self-assessment. Teacher’s self-assessment according to Dean and
Whitlock (1992) entails the assessor/lecturer checking properly the content of

instruction, accuracy of instruction and materials, presentation, adherence to

presentation standards and guidelines. Principles of self-assessment are

significant as they have the propensity of influencing all other assessment
procedures. Self-assessment is considered in the following areas:

Learning/objectives/goals: The teacher/lecturer should personally

assess himself with the learning objectives and goals. Are the objectives
clear enough? Are the objectives realizable or unrealistic?

Instructional materials/teaching aids: Are the instructional materials
and teaching aids appropriate? Are the miaterials adequate in terms of
quantity? Are the materials germane to the subject matter? Are the

materials current or obsolete? The lecturer needs to assess his
preparedness in these areas.

Teaching methodology/pedagogical prowess: The teacherflecturer should
assess his method of teaching or lecturing. Is he able to pass across the message

to the students? Has he been able (through his own intuition/training) to deliver
the message with the best pedagogy?

Teaching/learning environment: Is the teaching/learning environment
conducive? Are there distractions in form of environmental bottlenecks? The

teacher should be abje to identify environmental bottlenecks to learning and try
4 much as possible to remove such.

Lecturer/learner interaction: If the teacher/lecturer is not free with the
students, the students may have negative impression of the teacher/lecturer and
this may affect students’ output.

Content of instruction:

Is the content adequate? Is it shallow? Is it
appropriate? [s it above the |

evel of the students? Is it current or out of date?
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tter: 1he

piect M2 .
subj er of the subject

teacher/lecturct needs to assess }
SS hi
matter. One cannot teach or ‘lmself
: : x
ry 1s questionable or uncertaip Cture
1§

whether he 12 which one’s maste

In
successfully a course 1

ssment
ecturer should be as firm as possible i .
e

duty. Lecturers should take their work seriously and let g,
The lecturer that always comes late to class Cannoet
hat is a habitual latecOmer. Class management providip

g

nment is part of firmness.

ssible, the lecturer must be fair to the students. He
kedness. In setting questions, the lecturer

of Teachers Asse

principles
he teacher/assessor/ ]

Firmness: T
discharge of his
students know this.
discipline a student t
conducive learning enviro

Fairness: As much as po
should not exchange faimess for WIC
must not ask questions that are completely strange to students.

Friendliness/Empathy: The lecturer should be friendly with the students and

have empathy for them. He should ' I '
: ; ; put himself in their shoes, f
be considerate in the type of questions that are set 8 o e e

Faithfulness: i
iz thses sl:ﬁastsseS;lng the students, the teacher/lecturer should be faithful in
religiously. The iieén 6f12i “'nphes lllcavmg il e ecome, and followng ¢
ving marks t i v i :
5 0 stu i
ntamount to act of gross professional miscon(clii[:tts il s il o

Equity: The lec
turer should gi
condition ¢ HiC. give students a . .
r undue favouritism should not be gil\:’rf ltopililymgtucgir o Spema(;
y student. All shoul

be given th
€ opportunity t
same or simil ity to perform accordj i
ar leaming environment and corllr(llgt'to g avilites o
1tions.

ity: Test and measure
and objectivity
Anikweze, 2005),

= temt:n ,whfen correctly applied lend
acher’s impact on the leamer’s
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Materiglg 5 . or8ed i

S ln 3 =

). Mo examinat €Xamination halls, banned fro™
on halls amongst other measurcs

— :
Generated by CamScanner 50



__

... Test items must be moderately difficult.
- Using test to threaten students

Accuracy/Clarity/SimpliCI :
‘ ' ossible. .
Ambiguity must be removed as much as p e s g

should be avoided. Giving tests that will never

t00. :
Ethical Principle: A truly and thoroughly trained teachgr wou!d guide against
all unethical principles that will affect his profession and raise unnecessary
questions on the veracity or otherwise of his professional competence. The
teacher must guide against the following:

Mass failure: Any good teacher should be worried that his students failed.
Mass failure of students may be symptomatic of lecture failure. It means things
are not normal, and the teacher, students, learning materials, environment, could
have been responsible.

Jumbo scores/grades: Some lecturers give jumbo scores/marks to students
simply because those students have paid for the score. Such lecturers are misfits
0 the academic environment. Students should be marked and scored
appropriately irrespective of their socio-economic status, gender, race, et cetera.

Pre-determined grade: Some lecturers engage in grading the students in their
hearts before examinations are taken. Some would fix the number of people that
will get A, B, C, D, E, or F in their hearts before examinations are written. It is
an act of professional misconduct and an aberration of the duty of lecturers as
counsellors. It should be frowned at and avoided.

Conclusion

The concept, functions and general principles of educational assessment have
been discussed in this Unit. It is of great essence that these concepts, functions
and general principles be imbibed by teachers/lecturers and strictly applied to
c_anhance appreciable learning on the part of learners. The whole essence of these
is 1n the interest of learners who should always be at the centre of all
teaching/learning activities. The concept of learner-centredness is the order of
the day in current educational systems all over the world. Strict application of

all the§e will ensure good teacher/learner relationship and consequently
conducive environment in academics. :

Exercises/Self-Assessment

1. Define assessment in education.
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i measurement.
: 0o educatlonal
five functions f
any 1ve

2. State 0 the teaching profession, the teacher apq

3. Principles apply

and explain: —
five teaching assessment principles;

seven teachers assessment principles; and

c. three ethical principles.
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