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ABSTRACT

One of the severe consequences of the Ongoing insurgency in Northern Nigeria is the
astronomical il{crwywn of individuals that have been rendered homeless. These individuals
whose population is running into millions are lagged as “internally displaced persons”
(IDP). They are forced to abandon not only their ancestral homes but also their source of
living and means of education among several other necessities of life. They live in patched
camps with no means of education of their children, wives and youth. Thus, the youths are
been denied their fundamental right to education Indeed, the attainment of the United
Nations advocacy of education for all is been denied this citizens of Nigeria. Il is against
this sordid state of affairs that this paper attempts to explore the possibility of adopting one
of the popular means of educating the youths in the developed nations tagged as
asynchronous instruction. The paper highlights the several unique features of this method
of education which includes the fact that teaching and learning takes place without the
physical interaction and presence of teachers with their students, As a palliative measure,
the paper recommends for a policy statement that will mandate telecommunication giants
lo support the IDP with access to free internet service while the Federal Ministry of
Education, Science and Technology should ligise with ICT experts in Nigeria Universitics
lo design means of instruction using the synchronous and asynchronous platform.

Keywords: Asynchronous Instruction, Instructional Platform, E-learning, Internally
Displaced Persons, (IDP), Insurgency.

INTRODUCTION
Itis no longer news that the deadly attacks by the Boko Haram insurgents has led to massive destructions of
precious lives and properties in Nigeria. Perhaps, what is news these days is the astronomical number of
victims of the Boko Haram attacks who have been rendered homeless right inside their own country. With
ever rising population running into millions, these groups of Nigerians arc popularly referred to as. the
lnlcrnally Displaced Persons (IDP).
According to the United Nations report, Internally Displaced Persons are people or groups of people who
have been foreed to leave their homes or places of habitual residence as a result of armed conflict, situations
of generalized violence, violations of human rights or natural or human-made disasters, and who have not
trossed an internationally recognized State border (Mooney, 2005 and Francis, 2007).
his implics that an IDP is someone who is forced to flee his or her home but who remains within his or her
founlry's borders. They are often referred to as refugees. However, they do not fall within the current legal
definition of refugee. It is often very difficult to get accurate figure of ‘IDPs because their population is
“slantly changing. For instance, while some of the IDPs may be returning home, others arc flecing, and
Otherg may periodically return to IDP camps to take advantage of humanitarian aid. However, despite the
eonsistencics in their status, a global census of the IDP conducted by The Internal Displacement
;40““0“"3 Centre (IDMC) in the year 2007 shows that at the end oit 20006 it Wwas cstimated that there were
*4‘)5 million IDpg globally. The region with the largest IDP population, according to this report, is Afvica
¥ith some 11 g million in 21 countries. . §
ven iy Alrica, the case of IDPs in large camps such as thosfc in _Dar‘fur, Wcstcrp Sudan, as well as those
oy Piling up across many camps in north castern cities in Nigeria arc l‘Cl_Zl_thC])"WC”-I’CpOI'lCd. It is,
“Wover, g very difficult to asscss those IDPs who flce to larger towns and cities. It is niecessary in many
:)"rztl\l:\]:'/“lo supplement official figures with additional information obtained from operational humanitarian
Alions on the ground.
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. orowing population of a o
Wlt{]';llsg:hc mc%sll Plopulous Afriil;lrlogl?attely one hundred and seventy million (170,000,000) people, Nigeria
rcm‘;:'cscm state of insccurity in Nigeri Ny and arguably one of the best endowed (’Adamu, 2015). However,
o Iblc state when analyzed. The coun:1 -~ Oben secret that brings the patriotic citizen of this country 0 a
h!!::)ry. The crises which is traced to thgx;slflllrrently faced with monumental crisis never experienced in its
Ic‘ll‘oding the entire nation at an alarming ratcg et Insurgency across the North eastern states is gradually
_orated by a group known o 2
et p,('t.lolihc aynd bdcsg.ucuon SF th_" BlOko P_Id”}m, the activities of the insurgents have led to a high level of
s s, rosidential buildings, farny 1o ' c100ds. According to Aliyu (2015) and Momale (2015)
bubll‘ld-(s I;OGpil'llS oy sc;l](;ol]; ands and even government institutions like police stations, military
bal.l.z o) 4 ; e {4 £ ; Wcl-c llOt S ared Of o i o &
poomeranging cffect of the insurgency is the | p this monumental and wanton destruction. The
e of Borno, Yobe and K
“~lc‘ls~ O‘[ BOlll\]/I'm'l ’CmCl:; Af\)(#amawa o e Momale (2015) reported that as at August 2015, the National
l”,"m%,m,cyl;l.o;n ‘ll%is O)UI,I{?C“cy] gNh,M.A) dlSCOYCl:cd that there are approximately 1.7 million displaced
ng,lc"“nsj, , e El f‘clon, ; mllh'on are within the country while 0.3 million arc scattered within the
HC'Shbo,l”“.].{’ cou; 4 IS ot Lamcroun, Niger, Chad and Benin Republic. There are of course, millions of
ollier Nigerians who, though not displaced, are living under sub-human conditions being held as captives by

the insurgc:‘us and E]Cpl’ivcd basic means of livelihoods. Among this category belongs the “famous™ and
“celebrated” case of the abducted Chibok Secondary School girls, who have been held in captives for over
500 days. Additionally, livestock, includin

i e g cattle, sheep and goats have been confiscated by the insurgents.
| [Furthermorg, it 1s also on record that thousands of rural houscholds were unable to cultivate crops for several
|

isan o

years becausc of the massive destruction.

Indeed the attacks were also severe on education. There was an unprecedented attacks on students, teachers
and cven school buildings and facilities. According to Sidi (2015), NEMA reported that a total of 120, 077
students were affected by the insurgency, 115 schools have been completely destroyed, with another 139
partially demolished. Over three hundred teachers were killed, other hundreds are permanently maimed or
partially injured during the attacks. Thus, these severe attacks have not only led to unprecedented rise in the

’ number of the IDPs but it also draw the attention of international organizations who have notably formulated
[ some framework for addressing the challenges of the IDPs.

THE GUIDING PRINCIPLES OF IDPS

Deprived of their normal means of livelihood couple with the traumatic experienced cencountered by the
activitics of the insurgents, the IDPs way of life is most sympathetic, awful and very pathetic. Their
condition of living is also horrible. Although, the government Lhroug,'h its agency (NEMA) hgs bei.ng, tryjng
her best to provide for the basic needs of the IDPs but because of their unpref:efiente(_i p(_)pulatnon, itis Slll! a
far cry and far off from complying with the United Nations recommended gg\dmg pnncq')lcs for catering lq‘
the IDP. These principles provide the normative framework for addressing hum‘an'nghts challgngcs in
situations of disaster-induced displacement. According to Mooncy (2005? .the principles recognized t!mat
persons forced to leave their homes share many common types of vulnerability regardless of the underlying
reasons for their displacement. Thus, the principles advocates for: . - " o
Access (o assistance: 1DPs have the right to request and to receive .PYOlf?Ct}Of‘ and 355‘5_133“.?’@ ‘,0‘?? “'d“‘()“d‘
aulhoritics. States should in general be willing to respond quickly in plow((jimg hflma“lllld“)‘d? f}SSlSh{l\lCC 1\0
| affected persons and those states needing assistance from abroad should do so in collaboration with the
\
\

inlcrnational community. Governments at all levels must not block aceess to those in nced when they

. ists icti the delivery of aid, such as
sclves ar i i adequate assistance. Restrlctlpns on : :
themselves are not in a position to provide adeq ~oh affected populations, should be sutided.

eXCesaiia Ll o »CESSE ermits to re - AL y
eessiverdeldys o pbiain thy necessary B tural disaster is important to minimise disruption to

‘::ACCCSS Yo ediiction: Brompt return 10 S aﬁ‘: {l:dn:nd is also critical for their psychosocial well-being.
¢ education ich displaced children are entl : . . G ilitary recruitment.
School a(llcnd'tl:) V:’l“:ll]‘ ldusjicgc children’s exposure 10 risks, including tll?ml:mngni‘tllii:ld wl);crc IDPs arc
ceess | d‘ i [ displaced as well as ID children will also be constre
> 10 cducation for non-disple
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sexual and gender-based violence, especially in
camp management def'-thn fOOd. 8 ek dc",livercd d.irectly sl
Rt o gy and from the desxgn.of relief and reintegration plans,
i s Sl o Nd abuse increases dramatically. Women also have special
ceds s regards acce 1 scrvices and in the arca of reproductive health. Children who have lost
(heir homes and families are particularly at risk of military recruitment . ‘
oluntary return .and rescttlement: After the emer '
sually l.cqun'c.z?ssu;lance to rebuild their lives. Nati
” l.,llcililmc‘llns,‘by cslab!xshmg the conditions -
ily, in safety and dignity,
heir rcintegration. In

gency stage of a disaster is over, displaced persons will
onal authorities have the primary duty and responsibility
: as well as providing the means - for IDPs to return
yoluntar lo 1.11'011' places of origin, or to resettle in another part of the country and to
pacilitate t ‘ addition to rebuilding homes and other infrastructurc, this may include
assistance 1O cnablcf the displaced to re-establish previous livelihoods (e.g. reha};ilitating damaged
”gr,-culuu-nl land, busincss asscts or fishing boats) or providing the displaced with education and training.

prOBLEM CONFRONTING EDUCATION OF THE IDP

Going to school provides a degree of stability and normaley for persons whose lives have been traumatised
by displacement. Schooling can help protect IDP youth against threats of military recruitment, scxual
violence and c_,‘xploilution and prgvidc; opportunities for conveying life-saving information about landmincs
and lllV/A}Db. However, the situation is not the same for the IDP especially in situations of war, the
freedom of the individuals is usually not guaranteed. This is associated with series of other obstacles.

According to Mooncy and French(200??) among the barriers to education that IDPs frequently face arc:

w Lack of infrastructure: In situations of conflict-induced displacement, schools have often been destroyed
or damaged and school premiscs (and teachers) singled out for attack. In IDP camps and settlements
schools tend to be makeshift and only offer primary education. Many of the schools cstablished — often by
IDPs — lack blackboards and even roofs.

m Safcety: Going to school may entail crossing mincficlds or military roadblocks. In most part of Maiduguri
for instance, threats of bomb explosion, sexual violence en route to school kept many IDP at their camp.

m Loss of documentation: Displacement often results in the loss or confiscation of identity documents.
Without documentation, IDPs may be unable to enroll in school. Getting replacement documents is often
very difficult and dangerous, requiring IDPs to retum to their arca of origin, even if the arca remains
unsafc.

a Discrimination: Frequently, IDPs suffer discrimination as a result of their ethnicity or even the merc fact
of being an IDP. Indigenous and minority IDP students have been turned away even before entering
classrooms. Discrimination also exists within school walls. It is common for an IDP to reccived remarks
like: “no wonder you are so stupid — you are a displaced.”

m Matcrial requirements: Pencils, stationery and uniforms must be paid for — costs that IDP families
with destroyed livelihoods have great difficulty meeting.

u conomic responsibilities: IDP children often miss school because their labour is nceded at home or to
generate houschold income. Post-primary dropout rates are particularly hlg!\ for IDP girls burdencd by
domestic, childcare and/or agricultural responsibilities. Family poverty drives many IDP girls out of

school and into carly marriage, prostitution and trafficking. .

It is against these constraints that this paper advocates for the‘ use of "‘off-the-snte” system of educgtnon for
the IDP. Simply described as the asynchronous platfo;m of instruction, the system is 1de§lly suitable for
cducating the IDP in view of the present reality of the high level of fear for teachers to stay in arcas affected

by the insurgency or cven live among the IDPs.

THE ASYNCHRONOUS METHOD OF INSTRUCTION . . .
Asynchronous instruction is a popular platform which teachers use to interact with their students beyond the
confine of the conventional four corners of the classroom. Accord.mg to Mayadas (1997) as.ynchron(.)us
instruction is a student-centered teaching mcthod that uses €- learning resources ‘to facilitate information
sharing outside the constraints of time and place among a network of people.‘/’tn nnpngax?t elc‘.mm,()fd tl}i
asynchronous instruction is that tcaching and Icamu}g process can.?akc pﬁ_dcc at['dlffsnc(liu 'u‘mch;n:)‘hzr
different place. In other words, students scheduled their a.xclnvuy at tl?cu 9“1)\“] ln:llc, ;l) fm;:, tm pazcc.“vcr o
words, the instructional delivery does not take place simultancously. Thus, the tcachcr may
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Atternative Schooling for the Internally Displaced Persons in Nigeria: The Asynchronous
Instructional Approach
struetion Vid video, computer, or 1CT medium and the students respond at a later time. For s
l nl;u'uction may be delivered via the Web or videotapes, and the feedback could be sent via c-mail messages
ns

ronous lcarning is based on constructive theory, a student-centered approach that emphasizes the

i
oach combines sclf-study

Asyneh

im)'m-mucc of peer-to-peer interactions (Wu, Bicber and Hiltz, 2008). The appr:

\chronous imcraqlio!\s to promote learning, and it can be used to facilitate lcarning in traditional on-
canipus cdu‘calllon.,‘ clomm'umg and distance learning education as well as for lcarning in volanlg}
cnvironmcnls: Wil ?\Jl e l_CdCth‘S and sgudents are not physically in touch as a result of , for_mstan_cc , the

hen yniversity 1n flger ia. This combined network of learners and the clectronic network in which they
Communicatc z'xl‘ct .rC f.rrcd to as an a§ynchronous learning network (Mayadas, 1997). Typical example ol
uSynchrOHOUS instruction technology includes blogs, email, wikis, DVD,CD Rom, video tape, Moodle and

be.

?:(())ll'u\l):/hichc\/cr tly%c of asyncl1r9|19l,s technology tool, one major consideration is the convenience

-sond schedule of the participants. According to Obasai, Eludire and Ajao (2013) the learners
?Cl,vcni cc and personal schedule are cardinal to asynchronous tools. Asynchronous tools arc uscful for
%:,);wiﬂ"“b’ dialogue al.ld collaboration over a period of time and providing people with resources and
ibnlbrmaliop that are m_slanlly acs:cssiblc., ‘d.ay or night. Asynchronous tools accommodate pcople‘ from
different time zones since learning activities are done at one’s own time. Furthermore, tools in the
ronous platform arc helpful for capturing details of interactions of a group, allowing for collective
knowledge Lo be morc casily shared and distributed.
jn an asynchronous learning environment students are able to actively participate in their own lcarning,
giving them the opportunity to interact with their peers, provide peer feedback, and reflect on the status of
(heir personal learning goals and outcomes (Higley, 2013).Asynchronous technologies support lcarning and

w more time for student reflection, collaboration, and student-to-student interactions (Bonk & Zhang,
g is by far the

and

asynch

allo
2006; Skylar, 2009).According to Meloni (2010) asynchronous communication and learnin

more popular learning type because many of the learning tools are free, require minimal hardware, and arc
used at the student’s pace. Above all, it could serve as an alternative medium of instruction in criscs
cnvironment such as those of the insurgency where fear and apprehension of attacks on tcachers made the

conventional schooling virtually impossible.

BENEFITS OF ASYNCHRONOUS INSTRUCTION

Because of its flexibility and sclf-pace characteristic, the asynchronous lcarning platform according to
Hrastinski (2008) improves cognitive participation by way of increasing the ability of the learners to reflect
and process course information given by the teacher. Asynchronous learning environment also provides the
students more time to consider all sides of an issuc before offering their own cducated input (Higley, 2013).
Other major benefits of asynchronous instruction were summarized by Mayadas, (1997). These benefits
include:

The asynchronous c-lcarning platform gives the students the freedom to access the course and its
instructional materials at any time they choose, and from any location. This allows for accessibility for
diversc student populations, ranging from traditional, on-campus students, to working professionals,
international students in foreign countrics as well as individuals in disasters zones or crises environment,
including the IDP.

Asynchronous Icarning cnvironments provide a “high degree of interactivity” between participants who arc
separated both geographically and temporally and afford students many of the social benefits of face-to-face
interaction. Since students can express their thoughts without interruption, they have more time to reflect on
and respond to class materials and their classmates than in a conventional classroom setting,

Asynchronous courscs have the potential to reach far more students than a traditional course. Furthermore,
course-wide updates or modifications can be disseminated far more quickly and efficiently than traditional
lecture models.
Another major benefit of the asynchronous instruction is that there is a record of nearly everything that
occurs in that environment. All materials, correspondence, and interactions can be electronically archived.
Participants can go back and review course materials, lectures, and presentations, as well as correspondence
between participants. This information is generally available at any point in time to course participants.
Thus, historically, thc majority of e-learning courses consisted of predominantly asynchronous technologics

(Obasai, Eludire, Ajao, 2013).
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on the husis olll ¢ 22(1;1:mu§ cnefits of the asynchronous instruction vis-a-vis the volatile nature of the IDP
cn"i"“"mcm’h e 111 of o adopt a more comfortable platform of instructional delivery such as that of the
o mchl.().nuu‘b ins ll L: ion cannot ‘ be over cmphasized. According to Meloni (2010) asynchronous
cation and learning is by far the more popular learning type in crises/war torn  irehmahits duch as
d are used at the.

LA
commun! IDP because many of tl i
i y of the learning tools are free, require minimal hardware, an

os¢ O .

L‘t‘ll Jont’s .)ac_c, A “Ul’f_lbf?l‘ <')f C.dUCiilIO‘nal benefits can therefore be observed from the use of asyn

> pnologics ! an online learning environment including:

L. cm’ichcfl Slﬁql(lm't %roducls and portfolios- also known as Electronic portfolios (e-folios) demonstrate a
gudent S skill an knowlcdge level over a specific topic. Online learners often create c-folios that
> pinc teXt, images, presentations, video, audio, links, and a discussion space to demonstralc
mnsw")ﬂor d SPCClﬁ.C content arca or subject matter (eLearners.com, 2012). Many institutions have
pegtn viewing C-fOIIQS as a replacement for traditional classroom high stake assessments (Lorenzo &
iclson 2005). E-folios help facilitate the exchange of ideas, discourse, and subject arca feedback
petween student and teacher creating a meaningful learning experience for the student (Lorenzo &
jielson, 2005). Due to the success of these e-folios some higher education institutions have also

started using them to document and archive student’s academic careers.

student and teacher collaboration- As with synchronous collaboration, studies have shown that

aboration increases overall student lcarning in online learning environments (Er et al., 2009). A

ary to sustain the educational cxperience over time and this can be

arning communities. In this lcarning environment the teacher’s rolc is
litating a student’s learning cxperiences. This facilitation can bc

chronous collaboration, allowing students to thoughtfully consider
& Zhang,

chronous

coll
sense of community is necess
achicved through collaborative le
still about developing and faci

successfully achicved through asyn
lcarning objectives because they have the time to critically synthesize their learning (Bonk

2006).
3. Learner specific pacing geared to the individual student nccds (i.e individualized learning) (Meloni,
2010).- Asynchronous lcarning technologies have been defined as personalized learning tools. With these
tools, the teacher can assess what students understand and adapt future course assignments Lo facilitate ¢
higher level and more in-depth understanding of the content (Bonk & Zhang, 2006; Hrastinski, 2008). These
online lcarning cnvironments creatce an opportunity for onlinc students to become highly sclf-reflective.
f asynchronous tools provides a learning

Perhaps most significantly, what is facilitated through the use o
spacc where participants can confront debatable ideas and faulty thinking in more objective and reflective

ways (Bonk & Zhang, 2000).

CHALLENGES OF ASYNCHRONOUS INSTRUCTION
Asynchronous lcarning cnvironments pose some challenges for instructors, institutions, and students. Some

of these challenges include:

The initial setup and even subscquent course development can be costly. To buttress this fact, Palmer, Holt,
Bray (2008) rcported that institutions must provide a computer network infrastructure, including servers,

audio/visual cquipment, software, and the technical support needed to develop and maintain asynchronous

lcarning cnvironments. Technical support includes initial training and setup, user management, data storage
and recovery, as well as hardware repairs and updates. Palmer, Holt, Bray opined that faculty members who
are hesitant to teach in asynchronous learning environments are so because of a lack of technical support
provided by their institutions. However, for faculty to teach successfully in an asynchronous lcarning

environment, they must be tcchnically proficient and comfortable enough with the technological tools to

optimize their usc.

To participate in asyn
Internct. Although personal computers an
this requircment can be a barrier to cntry for

the asynchronous tcchnologics, according to Obasali,
disciplinc in using the tools for the purpose of teaching and lea'r :
for so many other activitics apart from the distribution of learning materials.

chronous learning cnvironments, students must also have access to computers and the
d web access are becoming more and more pervasive cvery day,
many students and instructors. Another major challenge with
Eludire, Ajao (2013) is that they require somc¢
ning. For example, email facility can be used
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